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This workbook was designed- to ' help parents of 
preschool children take. an active role in the. education .and guidance 
of their children, particularly in the atfea of laiiguage and 
vocabulary, social development, and movement. 'Included are all the 
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to parent and child i^invjentorieg, guidelines for working with' 
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child's ho«je and community envirdnmejit. Infant iiiven,tories ' in^iude a 
beha,vior inventory ,a*nd a t.est of the>^child'»'s skills in 3fedividual and 
social developicent, language .development , and gross and fine movement 
development^ A developmental guide charts the normal progression of ♦ 
gross and fine move Be nt dev,elopment, sensor y and pergeptual- . ' 
development,^ pei;sonjal\and social development, .emdtionai. deyelopinent, 
an'd language developpient from birth to age 3, -A. section^ on methods * 
and strategics presents, information that includes' teachirig sttategies 
and how-to work , with a\positive approach, There^^rs forms. fot. 
progress reports that .chart parent and- child development, and a' > . 
checklist for vocabulary development*^ Appendices include a discussion 
of mother^, an explanation of the. developiaenf of speech, ideas on, 
creating learning situations, a list *pf recommended reading for 
parents, ana a glos^sary* (Sff) * , ' 
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* educat'^on - o f ' - tHe^^i^^sj^^^^^i 

educatidhalv, moves "pf/'^th.-*'*^ '^r>4?„^;y>^ ^j tt^ 



pftorgf^ne ' ^as t important 

/'the 
con- 



Iv^ moves ;ojE' tJ>i's '^5js^^^^ the. early years 

t\->^V*^. . essenti^i_%le!nen£ itf 'stiiriulatili^ *tn^ and 
\ \, ^ c^gtuar^dey\l£)pfnen^ x)f».chil^ ^^'^pai^ent^ih^l^;^^ 
* envirortoeiit'^ t^ha^t ••\|ed^ all' the ye'ars 



education 



i \\ ; jdf -their ^gro^th'^ls^^^t - ^oitie V^ not at sc^iool.- Early , ^ 



» * ♦ N 



and' ?ea«tning*proc^s^es^^ are correctly "used will builld a 
. -'^ * . pp sd t I'^W educatTii^all foucdatidn^ for the future. As par^nt- 
* ^/ ik hood education and- .^a^r6nt/involven\phl;_ij^ earlV 

learning reaches American homes, more parents will know-ritore 

\ ■ ■ ■ 
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about" children than they ever^have before. Once parents " 
^understand chtldren's developmental structures and processes, 
;the.y wiir be better able to continue the crucial role they play 
' in ' the lives of chii^5'^Ji<;^^^ ^ ^ ' ' 

The purpose o:f fehi^ bo^k is to .pf f er an opportunity for 
, • 'parenis to*: * , ' . 

4. Understand themselves and th3 .importance ^of teaching 
, their children. ' . • - 

2. Learn more .about 'growth and deveXo^>ment , especially 
. ^ ^ .ill the early y'ears..* " ^ . . 

3. *;Vc'quire. knbWl^dge .^rid skills for extending the ' 
children's learning at home. . ' ' , 

4. *: Learn about the 3equential^developmep± of skills^' 
\' 4.m movement i language and^social behavior. 



ii 
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5 J Become a well- informed person in the educational' 
/ process of their dhildren. 

/6. Feel inpre' secure and confident as parents. 

' tH^ material \in "Parent Involvement in Preschool Education" 

jludes all of the sections in the book entitled, "Discovering 

^oWBn Learn." Additional, sections in this book are parent 

and. Children inventories', guideline^ in working with children, 

^evaluation and numerous educational articles for parents. 

' ^ A'1'1 'phases of, this, book will d'ireat:~1:he^arent-zjji- provjLding 

early *^ang'uage , vocabulary "and movement development for. their 

children. ' ' , , . ' 

Two other books ^^hich'' clearly support ,the instructions 

recommended in this book are "Prescriptive Activities for Infants" 

and "Children Le^^n by*T>o4ng. "^ "Prescriptive Activities for 

Infants" has specific activities'^'^hat give prescribed stimulating . 

empl^asis on "learning to^l-earn" a ski;ll>* "Children Learn by 

Doing" 'is a handbook' of 80 inexpensive things children^and parents' 

can make together* " ' ' ^ . « 

^The unique feat^ure of all these publications is that they 

tlave been tried and found successful, in over 300 homes. It is 

* * * 'i ' c 

hoped that marjy -mo/re homes aftd^^Sarents will take full advantage / 
1 in* these books to further their children's 
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a. .INTRODUCTION 
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' The first, and "one of the best teachers a c^ild will have 

are his p^rehts. Every hofne is the first school/ and every 

" ) ■ ■ I 

parertt is the first teaqher. Very few attempts in preschool 

>. / " . 

education have placed the parent in ,an active ,tole and few give 

- . ■ , . ' ./ ^ / 

them, importance as the main source^ of, information ah'd/or motivation 

^for the infant. , . ^ * j . - , • ^ 

now known that 50 percent of mat^ire intelligence is 

age four and another 30 percept by age eight'/ 'It 

has been sta^S^h^tta child's brain doub/es in size durihg the 

six months followingSp^ doubles aa'ain by about four "years' 

of age. During this period of rapid growth, 'small dif f erertCses 

in 'his environment can meap a great deal. ' • \ \ 

^ \ / * **■ * 

I ■ Sequences' of activities are descr:^bed for parents that hav*6 
I ^ • ■ , ' ' • 

jh^en tlried and found successful in movement, social and language ^ 
skill>^ Vlh^ti these sequences are. used by pa'rents in the home,^ 
*thel^ may l^^xabi^to avoid some of our current educatibnal prob- 
lemj's, Wucn as: "^^^ . 



1. " Children, five years of age who are about ojie yj^ar^ 

behind the rest of ' the children in- their kindergarten- 
clasS' in language skills. ' ^ ^ ^ r 

2. Children who ^re a year or more behind must learn <b ^ 
twice as fa,st to catch upland some never do . 

3^* Non-Eng»lish ^speaking children placed in "mentally 
^ ret'arded" classes. 

4. 'Children who do not have an appetite for learning. 



•2- 



.4 • 



/ / 



' In conclusiory, a'progratn at home will result in. imprpve- 

/ I - ' t / / 

ment of a child's/ abili^ties beriau^se ,of thSei parent-^child combination 

in the^hdSae.. liifants who ^re not taljcing,_walking , recognizing 



/ colors, 'drawing/, Splaying ^ games 



, singing, di/ 



essii^g, 'balancing- 



throwing., copmn^ an<i iipaay • other skills sh^ould be^helped through 

. 'patent ♦'invblvement.* ^ The, lessons from life are learned early 

as statejd- dn/^n^ following^: ^ • . 

CHILDREN LEARN What THEY LIVE 

'IF ,a 'qj^fld' lives with criticism,* • 
'■^•^ ' HE learns to condemn. . ^ . - 

IF a child lives with hostility , 

HE learns to fight. ' . - ^ ^ , 

" it » 

IF a child lives with ridicule ; 

HE learns to be shy. * 

IF a child lives with tolerance, « *>v 

HE ^iearns to be patient. ' . ^ * 

'^..^F a^ child lives with encouragement/^ 
HE, will learn confidence. 

I-F a qhild lives with prai-se, 

IlE^ v^ill learn to appreciate/- . • 

IF. a child lives^with fairness^ 
HE will learn jjastice. 

• 'i • 

IF. a cKrid live6 with security, ► t 
HE learns to have f^ith^ 

e 

IF a child lives with approval, ^ 
^ HE lear'hs ta like himself 1 

IF a qhild lives with* acceptance and friendship, • 
' HE learns to. find love ifi the world. 



, Dorothy Law Nolte 
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PARENT INVENTORIES 

A, INTRODUCT.ION 

Be' YOUR THOtlGHTS" AND- OPINIONS 

C. PARENT SELF INVENTQRY 

D. PARENT REACTIOf^ INVENTORY 



A. 



INTRODUCTION 



II. PARENT INVENTORIES- 

r 



SECTION TWO INCLUDES THREE PARTS. THE FIRST PART IN- 
CLUDES SOME UNFINISHED STATEMENTS FOR YOUR THOUGHTS A^D OPINIONS. 



THE SECOND PART HAS A PARENT SELF 



"IfNVE'l 



:^ORY Consisting of home 



and community environment, growth and development and life's 



-GOAL ^,. ',T HE^-TH1-RD^ PART-^r& A-"P>AREN'] 



-INVENTORY^S'N— 



SISTING OF 30 QUESTIONS. " • . ^ 

WHEN PARENTS FIRST RECEI^ THIS BOOK, IT IS SUGGESTED 



THAT BOTH MOTHER AND FATHER MARK THE VARIOUS ITEMS AND QUESTIONS, 
EITHER SEPARATELY OR TOGETHER. ' AFTER^A PERIOD. OF TIME, SUCH 
AS ■TWO' OR THREE MONTHS, RECHECK 'HO DETERMINE WHETHER ANY CHANGES 

HAVE TAKEN PLACE IN THE HOME ENVIRONMENT. 

/ 

s, e 

THERE MAY. BE SOME DIFFERENCES OF OPINION ON MANY ITEMS 
AND QUESTIONS, BUT REMEMBER THAT IT IS NOT WRONG TO DISAGREE. , 
DISCUSS THESE DIFFERENCES AND REFER TO .THE APPENDICES FOR 
*OTHER OPINIOrfS. • . . • 



B. YOUR TflOUGHTS AND" OPINIONS' . 

The foliowing unf i'nisl^ed statements refer pr^jtmcily to 
your current thoughts anS opinions. Try to put d6<m:your first 
impressojons , only . , , . ' 



1. 



children who 



■2. I dislike children who_ 







* 3.' Wheii^'l was a child,, I liked grownups who^ 



k '.J 



4. T^ie most important thing f6r a child to learn is_ 



5. I wish ray parents had_ 



1 
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C. PARENT SELF- INVENTORY 



'HOME AND COMMUNITY ENVIRONMENT 

1. Which of the following do you have in your 'home at present? 



2. 



a. newspaper 

b. magazines 

c. dictionary 

d. record pl'ayer 



e • encyclopedia 
f . . books 
'g . television » - 
h. i^adio 



Which of , the following-^ children ' s television shows do you 
watch most frequently? 



a. Captain Kangaroo 

b. Sesame Street 

c. Electric Company 



3. What places has the child been to? 



a. market 

b. post office 

c. playground 

d. zoo 

e/ school 

f. bank 

•g. restaurant 

h. library- 



d. Romper Room 
e Zoom 
f. Others, 



i.. park 

j. beach . 

k. fire station 

1. police station 

m. church 

n. . drug store 

o. out of tbwn 

p. Other 



4. What items are available at home for the child? 



a. paste 

b'. paper 

c. paints 

d. coloring book 

e. cut-outs 

f. blocks 

g. yarn , 



h. chalk 

i. ruler . 
j .< crayons 
k. playdough 
1/ scissors 
m. pencils* 
•n. ' tape 

o. s,tring' 



What health or medical services has your child needed during 
the past year? . • . , > ^ 



.fitV baby doctor 

^b. dentist ' - 

c. ^ eye specialist 

d. * health department clinic' 



e. overnight hospital^ 

f . 'family doctor \ 

g. other 



A3, you tead each. of the statements below, indicate whether you 
agree, disagree, or don't know. • , ^ . 

^ ' . * • ' , . * Don't*/' • 

^ / A^3fee . Disagree - know . 

1. Children should be a'llowed . ' ^ . 

to disagree with' you. * • ' 

'2.' ^ "mother should project her ^ • ^ ' * • 

child £rom any difficulties.* . ^ : / ^ ^ > 

' • '* . * 

3. ""Childreh Will get on your 
nerves. ^^many times,^ - 

'*4'. ' A*"ch'ild should, receive strict 
raining. 



5.' 'Parents should encourage ' 

ctiildren' to be loyal to^ th*^m. 



6. ' A child should >e taught to . ' / 

avoid fi§|hting. * ^ 

7. Parents should adjust to chil- 
dren, rather than expect i-rtg the ' 
Chllidren to adjust to t:hem. _ 

8. ' Children should 'be^ allowed to\.^ 

. talk 'about their trouble^'. ^\ 



•9. , A mother should know every^ . y 
' *thing her >chtl# i? . thihking*-. 

, ' ; . . { 

,10*.; ChildreA would* be better ' 
behaved If parents sftowetJ' \. 
an* interes^t"*^n the^i; .activi- • 
ties, o ^ vi-" ' ' 

, ' <. , ^ •» ♦ 

11. A wise pareiit .y/iiL^teach a . 
. child ea.riy ^ho is 'bps^. 

'\ , > \ / ' ' 

12. Mothe:ps tepeive l^i^tl^' 

' . gratitude fpr a'^L tt^ey dcj »^ 
> 'for their, children." > » 



r , > 0 • 



Don^ t 



/ 13. ChfldreB 'who. a3;:'e\glveh fi'rm^ 
* ^ ruies**grbw up to be ^'tt^e ibefet , 
adurts; * • ; - ' . 

; i4 ji)Mothers^ can jDe swee,t and eyen-^ 
' * tferapere'd with their cKildren - 

^ : J -.'aii;day.. \. - . - . 



Agree. 'Disagree , Know 



15.^ Tjiere is no reason wh^^' a,<^Hi 
-should .hit another, chiJjd.! 




16;' Parents* shoi^ild insist^ tt]ie way ; 
^"'^ "t^heir phildten get ahedd is to 
)' keep b,{isy .and' not. waste tiine>' 

'17V There -is no' reason ''parents'- [ 
\ should' have thair 'own wayr all /, 
r-^ . th^'^tline^ any moire than 'cTiildren 
tj''*shbuld» h^ve tHein^owrf way 'all 
^* a£ the timb.- , ' \' 



*18: p:f af'bhi^d has, upset feeling's; , 
^ *..it is bes^ to ieave him .'a lone ^ 
, \^^*'and not'*make it look, serious. 



19. 'a-^ chi;d .sl\ourdn*t Jc^e^^impbr- 

* * tant setrets.-.f rom hie parentsir, _ 

. 20^ A clixy^, has a'i^ght to^'his own^^'^ 
' * point of -vidw and should'- be 
/ , allowed to say .it. \ / , 



1^ 



V 




that best describes your » act;ions . 



2 5 I 'say nice thitx^s . to Kim.- ^ 

2 3 i'.yell at him. ' ' ' ' -• . 

2 3 1- teach him things He wa;ats to^.X^arn. . ' ,: .• •. 

2 3 ' I tell him when he doeS' .something ■ I djpn' t, like.'-, 

2 ' 3- -I keep after him until he does -the thing right^. 

2 3. X spank him. "'.■<. . ,;. 

2 3 ; !• read, to him. • ' " " . * . ,* " . ' , 

fi. ' 1 2 3< I play with him. •• •. 

i'^ X 2 '3' I tell him 'stpries . . > • , • " 



a. . 1 

■b. 1 

c. ' 1 

d. 1 
'e.' 1 

f. - 1 

g. . -1 



. *" 
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UPE'S GOALS 



As an indd^vidual, which, of 1 the ^ following V7ays of life 
are your first , ^second, third through* eitght choices? 
Please pi afce our. rating. nvunber on the appropriate. Line . 



a* 

,t 

h. 

d\ 
ie. 

■f . 



To have lo.ts of education. ' ^ ' 

Xo .achieve things that^ others cannot. • r 

To Jceep iti .close contact with Gpd. ^ , . - 

To have' ^the ^ friendship of many people. 

To have -a gooH paying job. ^ ' ' - - 

To have, a ni^e hojne. , ' ^ 

To ^have. a lot of Jtime to be with your family. 

To have £fo6d physigai hea'lfeh. 



. If you h^^'$JL00.00 to- do as' yoU please, what would you do. 
with it? '■'•/' '■ ♦ ■ • ■ 



D.^ PARENT REACTJON INVEJilTORY 



- ♦ • < 'INSTRUCTIONS 



Please descr5±)e 'as a'ccurately as possii>le how you react 
to yoi>r\* child by circling one .of the four responses to each 
of the following questions: 

. *' . ^ 3 FrequeTitly . 

"■^ 2'-** Sometimes 

> 

• * ■ 1^ Rarely 

. „ . ' " " • - 6 Not At All 



, • TjTij to.'^ive^^a true response to every item and base your 
response 'upon yoQr personal .observation and ^experience* Use 
a different c6L6red * pencil to indicate your , reactions if more 
th^aA one child' in your home is participa-Eing^ in the program* 



FRE- SOME- ' NOT 
QUENTLY. TIMES RARELY AT^ ALL 



1. - Are you responsiye toj the 

child ''s needs? \ ^ 3 2 



2. Do you talk to tljie child and- 

try to get him to respond? ' 3 ,2.-1 



13. Are you pleasant and relaxed 

with the child? " , 3 2 1 ( 
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3. Are you involved in doing many^ - ' 

things with and for the child? .3 2 - ' - l' 0 

4. Do you scold the child rather * 
harshly? . ^ ,3 2 1 0 

5. Do you express excessive care 

— ^hd concern about 'thfe child, . * 

his health, his actions, etc.? 3 2 *1 0 

6. Are you ready for learning 

sessions? 3 2 1 0 



7. Do you have ^confidence in 

the *child? ' 3' 2 * 1 * 0 

8. Do you talk to' the child about - " ^ 
. things you ^do with him, for 

example: "I am going- to change" 
your pants," or "Let'g wash 

your face."^^^^^ 3 2 1,0 

9. Do you provide the child with 
. situations for exploration 

and discovery?^ '3 * 2 ^1 0 

10* Do you directly criticize the 

child and nag him'^on his faults? 3 ^ ^ 'l 0 

11* Are you always trying to "help" 
the child whether he needs it 

or not? . 3 ' 2 1 . 0. 

12. Do you help the child through 

cooperation and attention? 3 . 2 1 



FRE- ^'SOME- 
QUENTLY TIMES 




ally to insure his safety? 



le'^.-^^^^^'B^^-^^iQi^^ .and/or impa- ^ 

tieh^^^y^o^^^^^^ child to do 
^ what yoU^want? 

17^/ Are you overl^ concerned about 
the child's cleanliness, which 
hampers his play? 

18. Do you discipline the child in 
an attempt to be helpful? 



.NOT ^ ' 
RARELY AT ALL 



0, 



vr 



19. Do you see the child's good 
points more than his faults? 




20. Do you read or. tell stories or 
rhymes^ the ch'ild? 

21. Do you make^ additional toys, 
books,- or materials for the' 
child? 



'1 



22. Do you shout at the child or 

speak to 'him in an unfriendly 
^ voice? - ' 



2 . 



23. ' Do you not aTlow the' child to 

play with others for 'fear of *^ 
harm* or illness? 3 

24. Do you try to keep noise* level 
down and interference at a 
minimum during learning sessions?3 



25. When the child comes to 'show you* 
' -what he has or what he can do^ 
do you praise a/id encourage him? 3 
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' ■ ^ * ' FRE" SOMEt" not 

' ' ' ' ' ^ ' ' QUENTLY ' TIMES RARELY AT ALL 

26 • bo you explain to the child what * ^ . ^ 

w...^^ you are doing and why you ape ' . _ * * 

* doing' it? - 3 2 • 1 ? 0 

27, .Do, you provide educational- exper- 

:^ences for the child* like trips 
* to the store, exdursibns , etc*? ,3 2 1 ^ 

28. 'Do you spajik the child without 
explaining what he did wrong? 3 , 2 f ' ^ 

29, Do you constantly tel^ the child 
not to touch and say "no" to him? ' 3 .< 2 '1 

30. Do you need help when you^ are 
te'aching your child? ' > 3 2 1' 



SCORING YOUR RESPONSES 



After answering each que'stion, record your' score after 
each number listed on the chart below. \ A total ''score of 15 
for each category indicates a high degoree of involvement; 
A total score of 0 for pne or more categories will' indicate 
a very low degree pf involvement in each particular categbry, 



COMPILATION OF RATINGS ON REACTIONS 



TOTAL 



!• Positive^a<{^i*t;ude 
'toward chil^\^ 


I 


' 7 

- ' '1 '■ 

1 

♦ < 


13 


i9 


2.5 




2. Verbal expressive- 
ness with child ^ 


2 


8 


14 


20 


26 




3^ Involvement with 
child 

4 


3 • 


9 


15 


21 


27 




4 • "Punishment; oriented 
involvement with ^ 
child ^ . 


4j 


10 


16 


* 

22'_ 


28 

V 




5 . Overraftxibus aA- 
^ volvement .with • 
child 


/ 

I 

5 


11 


17 


23 . 


A- 
29 




6. Cooperation with 
. child 

' i'lT ■ '■ 


6 


vl2 


1 

, 18 


* « * 

'-24 " 


30 
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.INFANT INVENTpRJES 



It, 



A. iNTRODUcVlON 

B. "iNFA'NT BEHAVl'OR l'N\?NJORy\; 

C. DEVELOPMENTAL ^SEQIIENCES- FOR .INFANTS 



\ 
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: t\U. INFANT INVENTORIES ' 



A. INTRODUCTION . i ' . ' ^. ' . ' ■ * ' 

SECTION THREE CONTAINS .TWO^ ^ARTS FOR PARENT^ TO INVENTORY 
their" CHILDREN. " ' ' •- ^ ' ' , • " ' 

THE F1R5T PART CONSISTS OF'aN INFANT BEHAVIOR INVENTORY 
W<ITH A SCORING SHEET. ..FOLLOW' THE IHSTRUCTIONS AS ACCURATELY 
AS P0SSI6LE. \^ ■ ' ■ . 

THE/ second'' PART CONSISTS -OF DEVELOP^lENTAIi SEQUENCES OF . 
SKULLS ACCORDING TO TH6 CHILD'S AGE LEVEL. TH^E DIRECTIO^^^ 

ARE SPECIFIC IN DET&j^INING^ A QHILD'S DEVELOPMENTAL PROFILE, 

< - , - ■ / * » 

IN EACH INVENTORY THE^ PARENT WILL .BE 'ABLE TO EVALUATE ^ 
THE CHILD'S CAPABILITIES AND NEEDS. " . ' ^ - 



INFANT BEltAVIOR INVENTOR? 



Rate one or more children in your home by following ' 
the instructions below, Th'e-SO statemients are arranged 
to check and double\check your opinion five times in 
each o^ six different categories. 'Determine- how 'accurate 
you are about ^our child's behavior. • ^ ^ 



, . . INSTRUCTIONS 

"Please describe as accurately as possible how your 
child reacts- while you are in the home by circling 
"one of the four responses. to each question:, 

3 Frequently 

2 Sometimes . 

* 1- Rarely ^/ 

\ V -0 ^Not at ^ all - ^\ 



Please give a response to* every item and base your 
response upon your personal observation and experience 
with the chi:}.d. 
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\ PRE- SOME- ' UOT 

' ' ' ^ • QUENTLY TIMES RARELY AT- ALL 

1. Talks or babbles to you about 

his toys, clothes, what he is • * ^ 

doing, etc. / 3 2.1 0 

2. Shows a warm or friendly 
attitude- to one who plays 

with him. , .3 2 10 

# «■ ^ 

3. Gets awkward or uncomfort^ 
able when attention is fo- 
cused on him. . . \ 2 1^-0 

' ' ' i« 

4. ' Likes to feel, smell, taste, . < - ^ • - • 

pound, squeeze, ^or • in other * . ' 

" ' ways examine new'' articles and . ' , . 

• ' toy^s. . \ 3 . 2 1 0 

5.. ' Tries hard td properly work 
• " A .toy or puzzle. . 3' 2^^ , 1 ^ 0 

6. Is hard to keep up, with, he's^x,^ ' 

jso swift in,g^ttin(^ from place - 
to place. t 3 . \. ' 2 d 

.7* ' Shies. .Away from*' anything 

strange or different.' 3, ^ 2 ^. ' 1 - G 

&S Responds'' vetbally/. when you talk 

to hi,nt. He tries to carry on a ' 

conversation. , ' 3 2 1 0 

^9. Shows ^you whatvhe is "doing or ^ y . 

^ making ,y^r the toy h§ is* , \' ' 

playing with. , * 3 ■ 2 \ 1 ' 0 



10.' Is' attracted *to and examines 
with interest objects, aAd-^ ^ 
materials in fiis ^'fenvironment : 3 



Gets determined t6 reaph 
^soMeti^ing* or. accomplish somg- 
ling. ' ' . 




12. Is eag^ and responsive ^when 
' ^-of f ^reo^a^^^new toy or^ interest- 
' ing ob ject>\ » ' ' . 3 
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FRE-. SOME- NOT ' 

QUENTLY .TIMES RARELY AT ALL 



13. Runs' from place to place 
rather than walk. 

14. Is timid ^nd fearful about 
climbing, riding a tricycle, 
etc. Seems overly cautious. 

15. Uses words or vocalizations 
to express his desires rather 
than merely gesturing. 



16. Curipus about noises, voices, and 
activities. Wants to see what's 
going on. ; 

17. Doesn't give* up easily even 
— when^he~ experiences - small fail- 
ures along the way. \ . 



18 

19, 
20. 



Likes to play tag or other 
running g^mes. 

Is startled by 'loud or strange 
noises. 

, Tries to ask questions. 



3 

3 
3 



21, 
22. 



Logks toward you when you call 
to him or call his name. 



23 
24 

.25, 
26. 



Tries to do things himself ." Does 
not always ask someone else to 
do it for him or get something 
for him. 

plays well with other chil- 
dren* 

Use^ chairs or stools to get 
what he wants. Doesn't let 
small obstacles stop him. 

Cries easily if he falls or is 
hit by another child. 

He initiates communication. 
Does not just wait for some- 
one else to talk to him. 

-20- 
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PRE- SOME- V NOT 

'QUENTLY TIMES RARELY AT ALL 



27. Directs his attention to a 
picture or other items upon 
request. * 3 

< • j> 

28. Gives much attention to a book, 
toy, or activity which interests 
him: * ' ' 3 

29. Is agreeable and, accepting of 
activities that are suggested^ 
i.e., to play with a ball, takfe 

a walk, wksh up, ietc. ' 3 

30. Is jumping,, running, or on the 
move most of the time; can't seem 
to be still for lon'g. ; 3 



1. 
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SCORING SHEEf FCJR INFANTS 'BEHAvrdR'-'ftiVEWO^:^ 



CHILD ''S NAME --; i ' 
name' OF RATER-. 



■AGE' (yS:ar$s.rq.30 



'DATE RATED , " 



1. Verbal expressiveness 


'l* 


8 , V 


15 ' ' 


20 


"2 6 ' 














2.. Social response and ^ 
contentment 


< 

2 • ' 


> 

9 ■ ^ 


\ '■■ 
'21' ' 


2 3 


29 


^ / 












,3. Tearfulness 


*• 

"3 


7 




19 . ■ 


2 5 












4. Interes'^ and cui?iou5ity 




10 


1.2' 


16 


'27 * 




5. Perserverance > T ^ 




11 


< 


24 ■ . 


28 




6. Activity- 


6 


13 


18 . 


2 2 •. ■ 


30 
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C. DEVELOPMENTAL SEQUENCES -FOR -INPUTS (D.S.I.) 



GENERAL DIRECTIONS FOR TESTING.' -. > ' , '' ' .• 

A pre-test or suirv^y ;is made ^^t 'the beginniijg of the* program 
^to jaetenriine the develq^Rienta^l .prof ile of the' chil,d,,/ ^ - p 

!• Draw a vertical; llfi^ £rpiji tog of she-et at the' '\ ^ 
; ' chronoXogic^ljage 'mark* to, the same .mark ,at ,tHe 

bottotn of ekch sequential sheet. ^' \ . 

* • ' « , < 

' 2, ^ • The .iterEis ^:he age line passes, through are the first ^ 
' items to be ^tested'. ' ^ * X * ' . ' ' . ' 

\ ' ; « / ' . ' ' ' ^ ' 

3, If the chi>ld <:^nnot^ do the lowest* test ttem* tlie ag^ 

line runs, through, 'have him ido the it^i^s «in the 
' . beginning part of the .sequence.' If ^t^e chlid can^^^*^ 

do all/itefns, have him go up the sequence to more \. 

difficult skills, • , " ' ' ' ^ 

* ^« . . • * * 

\ If^the child passes an%tem, a check mark is drawn 
'J \ -at «the «sho?t line/ 

^ 5, * Upon completion of .tfxe test,' survey the results in 
*each ot the eig^at sequences -tg determine the most 
'needed •skills in each category. ^ 

.^,,6. A short *lane at the bottom of each sequential chart 
entitled "Percent of,. Infants Passing"- is a sajnple 
showiifg the ^percentage o£, children passing the tept 
item /'as arranged in sequence. On' each end thrfee 
'dots e^xtend the line to either O'to 25% - or 
90 to. rOO%- Where 'the vertical line , goes . through 
the short horizontal lines, it indicates the percent^ 
of children who have passed that t^est item., 

" \ • Reqpr^J infprmatibn* on*Progress Report ^6r Chiid,^,^ 

page "^8, 3nd list scores in- appropriate column. -/.^ ^ 



EXPLANATION OF THE DEVELOPMEJITAL SEQUENCES ,^^0R .iNfANTS 



The, Developmental ^'Sequerices f oir^'/faf ants is a recon- ^ ^ 
stifuc'ted a:n6t2;uinent to 'determfhe^/the developmental 
profile of a chi'ld'.ag.e 0 months to. -sixty months • 

There are four categories and 'two sequences in each 
category as foljiows: [\ ' 4^ • r" 

CATEGORY \- /INDIVIDUAL-SOCIAL \ 

. . . . " SbciaJ," Sequence (7 test itemsV 
' ^ Individual Sequen'ce (8. test items) 

CATEGbRY 11' ' ^ FINE. MOVEMENT , ' . \ ^ • • 

Writing .'"Sequence (11 teSt items) 
; ' , -Coordination Sequence ^ (8 test items)*- 

CATEGORY- III ' LANGUAGE- ' ^ • ^ * 

* ^ -^Speech Seq^ience*^ (9 , test items) 

Comprehension Sequence (7 test items) 

CATEGORY IV. GRQSS MOVEMENT 

Walking^ Sequence X9 test items) 
' ' Balancing Sequence {8 test^ items) 

there ?re sixty-seven test^i^ems in the four categories 
which w^re selected from the Denver Developmental 
Screening''Test. \ These. D.D.S.T* items were originally 
selected from oyer a dozen infant develoj5mental tests 
and preschool, intelligence t-ests. It \fas' standardized 
according to age, occupation and ethnic groups.^ I 

Sequential^ arrangement of ,the test items according to 
;§ specific^ developmental patter;i offers an easy meJ:hod 
'of ^me^Strring and deterjnining *ttie needs, of each cJiild. 
This^method quickly indicates the areas of instr'uction " 
and types of prescriptive, activities . The test items * 
require v^ry^ littJje* equipment 'a^d 'can be easily given 
by parents cjr- para-prof e^si9nals. • 

The tests items .are written out in question f ortn 'f or the ' 
'parent, to answer or the chi'ld to perfoifm. In each item 
/where, there^ is sonje 'doubt regarding whether the child \ 
'can perform* the skill/ it, .is suggested that the child. 
be' observed doing 'the .skill. ^ , ^ ^ 



o .category: I- - 

I N D I VI DlJ^L- SOC I aL 



General -Directions for Social Sequeijcei Skills 

A.' S.O'GIAL SEQUENCE.. - , 

. .1-. PLAYS. GAMES- ' . 

'•a. 'Test - Can the child play simple games 
like pat~a-cake, peek-a-boo, ot respond 
H * to voice calls? 




2. 



PLAYS ball with another PERSON' 

a. Test - Can child r^oll or toss a ball 
' back to another ' person? 



3. V MAKES WANTS KNOWN 

a. Test^- Can -dhild make wants known by ^ 
talking, pointing or pulling? 

4. PRETENDS DOl'NG HOUSEHOLD CHORES 

a. Test — C^n'the child. imitate yeu when* 
lyou do household chores like dusting^ 
)pr sweeping? * 



5* HELPS AT- Home 



Te^t - Can child help in home by doing, 
simple tasks like fetching objects 
that> are familiar , ^putting toys away? 
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SOCIAL SEQUENCE (cont.) 



6. 



PI/AYS GAMES WITH OTHER CHILDREN 



a. Test - Does child play with ot^er 
children? 



7. SEPARATES FROM MOTHER 

a. -Test - At the. end of the examination 
(sb as not to upset the child for the 
remainder of the exam) , when the 
examiner is playing with the ehild^ 
the mother is asked to leave the 
room for a few minutes,- or ask the 
mother how the child reacts when she 
leaves him, ^ • * - 




4 



r 



■ Category i ^ - - ■ ' 
, ^ 1 ^ individual-s-ocial- ' ^ . 

General Directions- for Individual Sequence Skills 

B. ' INDIVIDUAL SEQUENCE " 

' 1. DRINKS FROM ^A. CUP * ' 

a. Test. Does the -child 'hold a cup or 

glass by himself and drink ffrom it? / 

• 2. 'feeds himself . ' * . ' 

« 

a. Test - .Can the* child Xxse a spoon-to get 
food to his mouth without spilling too 
much? ' . 



3, .TAKES Off garment— 

a. Test 7 Can child remove any of his 
clothing Cr shoes? • 



4 . WASHES AND DRIES HANDS' WITHOUT HELP 

a. Test - Can the child wash his hands 
and dry theip without help? ' 



5 • " PUTS ON GARMENT 

a. - Test^-^Can child put. on* an article 
of his own clothing like *unde^pants, 
socks or shoes? • , , 



INDIVIDUAL SEQUENCE -(cento ; ^ - r - 

' ^ ^ . ♦ • . ; - 

6'. • PUT^ ON AND TAKES- OFF CLOTHES WIT.H" 
SUPERVISION . , . • 

* a. 'Test - Can the chilxJ put -oh and" ' 
. . , t^ke off h±s own c^lbthes with sdme 
" help? ' ' - t • 



r. ' PUTTONS UP SHIRT OR SWEATER OR.^CpAT ^ ^ 

a. Test - Can the chil^ button, various 
articles of his^ own cl<5)thijig? 



8* '/PUTS ON AND TAKES OFF HIS CLOTHES ^ 

a* Test - Can the child dress com- 
' ' pletely and correctly without 
supervision except trying to X±e 
his shoe laces? 
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CATEGO^RY'.II 
PINE movement' 



— 



General, DixectiGi^ 'for Writing Sequence. ^Kills 



^ A. WRITING SEQUENCE 

= 1. . GRASPS WITH FINGERS 



a^'^-Test ~ Can the child pick up'a • 
. raisin using any part of the 
•thumb and fin'gers? 




2. GRASPS WITH THUMB AND IND^" FINGER 

- * a. Test - Can 'the* child, pick up a, 
^ raisin using ends of thumb and 
; , index, finger ? * • . ' " N' 



SCRIBBLES WITH PAPER AND PENCIL 

a. Test - Does the child make any 
markings of more than one stroke 
on a piece of paper? 



MAKES UP AND DOWN LINES 



a. 



Test - Can the. child mark a .piece of 
papcr'with lines of more thSji one 
inch long and have £hese lines 
• alftiost straight- up and down? 




'DRAWS CIRCLE (3 trieS) 

a. Test.- Can the child copy a drawing 
of a circle -like the pn^ drawn by' 
mother or examinex? 
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WRITIKG SEQUENCE I (cont, ) 

s 

6. POINTS' TO LONGER 'line (3 of 3) 



a. Test - Can the child-pick the'lon^'or 
V line of two lines drawn. on a ^piece ^ 
of raper? ^ • 

D^WS + CROSS, 

a. Test - After showing the child a 
-picture 'or drawing of a cross / ask 
the' child to' copy at. 



D"^WS PICTURE OF A BOY OR GIRL 
c(3 tarts) ^ 

a. ^^st - After giving the child a 
pencil and 'paper, can he draw a 
picture of a 'boy or girl with 3 
or more parts to the picture? 



9- COP]^S SQUARE ' ' 

a. Test - After showing. the child how 
to make a picture or drawing of a 
square, can child^'njake a similar 
drawing? ^ - 




10- DRAWS SQUARE 

. * > o 

. ' J' 

a, Test -'Can the child copy a 
square ^rcTi the drawing with- 
0 '* out. demonstration? - ' 
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WRITING SEQUENCE (cont.) 

11. DRAWS A. PICTURE OF A BOY OR GIRl'^ 
(6 parts) -■• - 

a. Te$4 - Can the child draw a picture 
, of a' person which includes 6 or more 
pa-rts? 





/ 
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CATEGORY II 
FINE MOVEMENT 



General Directions fo;?^oordinating Sequence Skills 

B. COORpiNAT^prSEQUENCE ^ / 

i. hItS 2 CUBES TOGETHER 

a. Test - Af ter_pjlacing ^ cube in each 
hand,— caiT^he child hit' the blocks t 
together in front of himself? ( 



2 . STACKS 2 CUBES 

' a. Test - After showing the child 
how to stack blocks, can the 
child put one block on another 
without the blocks falling? 




3. EMPTIES MATERIAL FROM BOTTLE 
DEMONSTRATION 
** ' ' * 

a. Test - Can the child dump a raisin 
(or any other small object) out of 
the bottle after demonstration? 



4. EMPTIE^^ MATERIAL FROM BOTTLE, 
SPONTANEOUSLY . ' 

* 

a, . Test - Can the child dump the 
' raisins out of a bottle without 
demonstration? 

/ ' . ■ 

V ^ , 

5. ' STACKS 4 CUBES^' ^' ' ' . 

Test - Can the child stack 4 * 
blocks on top of one another 
•without making them fall? 



B. . COORDINATION SEQUEl^CE (coht. ) . 

'.. ■ ' ' ' • , f 

..J. RIDES TRICYCLE - ^ • 

a-. Test - Can the child pedal^lO feet 
or more on I'evel ground without 
too much difficulty? 

* ■ 



8. BUILDS BRIDGE OF BLOCKS 

>a. Test - Can the child copy a block 
bridge of 3 blocks iri*front of 
him? 



■s . 9, 
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CATEGORY III 
LANGUAGE . 



General Difes^txons' for Speeth Sequence ,S-kills 



A. 



SPEECH SEQUENCE , , 

1. USES "PA-PA (DA-DA) " 

a. . Test - Does the child say da-da or 
pa-pa or ma-ma and .know one from 
. the otfyer? 



r- 1 



2. USES 3 OTHER WORDS 



Test, - Does the child use 3 or 
more 6ther ' words th.at identify 
objecl^, persons or actions? ' 



COMBINES WORDS 



a. Test - Does the child say »2 or 
more words such as red j^all ^ and 
want dririk? ' 




4 . SAYS FIRST NAME . 



/ 



a. Test - .Does . the 'chlid give his 
.first namie when .asleed? \ ' 



NAMES PICJTURES, sOBJECTS OR/'PERSON'S 

'a\ Test - .Does ±he child correctly 
name one or moire pictures of a 
cat-; bird, dog,"herse or man? 



\ 




■ i- 




WbA'^s Hour 




-38- A 



V 



ERIC 



'S5>EECH ^SEQUENCE --{cont. ) . ^ 

6.. USES PLURAL FORM • 

a. *Test -,Does the child name 

fingers, toes, eyes, indicating, 
a use of the' plural form? 



SAYS FIRST Al^D" LAST NAME 

a. * Test - Does the child give his 
' ' . first and last name when asked? 



8i KNOWS SIX OR MORE WORDS 

ef.- ' T^'s'^t, - Does the child define 6 
I " words in t^rms either of its 

specific use, structure, compo- 
sition or •class it i cation, e.,g., 
house, a building , to live in , 
. ^ made of wood? 



9. KNOWS WHJVT THINGS ARE MADE OF 

a. Test - Does -the child* reply that 
a spoon is made of metal, or • 
plastic; a shoe of leather, 
, rubbe:g or cloth; and a door - 

;^^of.wp^? 




JUhc<ti^ -the iqll 
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' LANGUAGE. 

■ • ■ -• \ : 

General Dire^ctions for Comprehension Sequenbe, Skills 
B. ■ .COMPREHElJSION SEQUENCE . ' 

• K _____ ^ * 

1. .UNDERSTANDS NO J * ' 

.^a. '^Test ~ Does the child usually obey 
. * when he is told No, Don' t or Cannot? 



POTTITS TO BODY PARTS 

.a. Test - Does the^ child correctly point 
to at ^east one body part such as 
eye^mose, foot, etc.? ^ 



OBEYS DIRECTIONS 

a.' Test ~ Does the chi\d follxDw 2 
out of 3 directions . such as, 
put b^ll in box , put block on 
' ~~ table , give ^e your shoes, etc • ? • 



4. UNDERSTANDS COLD, TIRED, HUNGRY 



Test - Does th e chi ld _q lye .^2 , o l _ 
3 responses^^to^ questions'" of. col4, 
tirela or hungry? 



RECOGNIZES COLORS 




Tl^-t^ Doeg, the. child', when asked, 
point7^EX>^-<2L3^_gick Up a^ red block, 
a' blue blo<^c7~^a^'^een bloek-and 
then a yellow block? 




COMPREHENSION .SEQUENCE (cont.) 
6. UNDERSTANDS^ PREPOSITIONS 



a.. Test - Does the chilff^^^S^n aske^, 
place a block on the tablre^ 
under » the table, in front of - 
' mommy's chair and behind her cl^air? 



UNDERSTANDS OPPOSMES, 
{ 

a. Test - Does the Chi'ld give. 
• .correct opposite in 2 of 3 

analogies, sjich as: "Fi^e 'i 
" hot , 'ice'. is. cold ;" "a car^ 
. smal^l , "a bus is big ; " "Mam^ 
[a. woman, Daj^dy is a man." 
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CATEGORY IV 
GROSS MOVEMENT 



General Directions for Walking Sequence Skills 

•A. • WALKING' SEQUENCE 

1./ WALK^ HOLDING ON 

a. Test - Doeg the chil4 hold on to 
furniture or crib ^nd walk around 
, it while holding on? 



2. STANDS ALONE 2-3 SECONDS 

a,^ Test - Can the child stand 
, alone 2-3 seconds without 
support? 



STANDS WITHOUT SUPPORT - 10 SECONDS 

a. Test - Can the child stand 10 or 
iriore seconds without support? 





4. BEND5 OVER AND PICKS 03JECT 

a. Test - Can the child bend over, 
pick up a toy and return to 
standing position all without 
support or touching floor? ^ 



WALKS WITHOUT FALLING 

a. Test - Can the child walk with 
good balance without falling? 
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A. y WALKING SEQUENCE (cbnt.) ' «, 

6. TAKES 2 OR 3 STEPS BACKWARD 



a. Test - Can the child walk ,backwa±d 
two or more steps? 



WALKS up; STEPS WITH SU^J^RT 



. a.. Test - Can the child walk up 
stairs with support of wall , 
or rail? 



8. 'walks up steps 



a. Test - ^Can the child ^alk up 
/ , stairs" without support? 



9, WALKS DOWN STEPS WITH SUPPORT 

a. Test Can the child walk down 
stairs \5rith support of a wall 
or a rail and some assistance? 
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' CATEGORY IV 
GROSS MOVEMENT 



'General Directions for Balancing Sequence Skills 
5- ^ BALANCING SEQUENCE 

1. JUMPS UPWARD WITH BOTH FEET^ 

c 

a* Test - While the-^ child is standing, 
can he" jump upward with both feet 
* ^ ' with support? 



2. BALANCES ON ' ONE FO'OT - ONE SECONt) 

a. Test - While child, is standing 
'-ask him to stand on one foot. 
Demonstrate if necessary. No 
support is allowed child. 



3. JUMPS A SHORT DISTANCE 

a. Test - Can the child jump forward' 

with both feet at least 8 1/2 inches? 



4. BALANCES ON ONE FOOT FIVE SECONDS 

a. . Test - Can the child balance on 
one foot over 5 seconds in 2 of 
_ ^ 3 trials? . ' 



HOPS ON ONE FOOT 

a. Test - Can the child hop on orle 
foot '2 or more consecutive times 
either in place or over a distancel 
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BALANCING SEQUENCE (cont.) 

6* BALANCES ON ONE FOOT - 10 SECONDS 

Test - Can the child balance on ''one' ' 
foot over 10 seconds in 2 of 3 trials? 



?• WALKS flEEL-TO-TOE 



Test Can the child place h'is heel 
approximately one inch • pr ^less in 
tront of his toe to proceed in a 
straight line for four or more 
seconds? ^ 




8. WALKS BACKWARD ftEEL-TO-TOE 

f 

a. Test - Can the child ^lace his t;oe one 
" inch or .less in back of his heel and 
walk four or dnair e step s backwar d^ 



V 



section IV 



DEVELOPfC-NTAL GUIDE 



A. INTROiDUCTION* 

B. DEVELOPMENT FROM BIRTH TO 12' MONTHS 

C. ' DEVELOPMENT' FROM 12 TO 24" MONTHS- " 

D. DEVELOPMENT FROM 24 TO 36 MONTHS 



5^; 



i 



IV: DEVELOPMENTAL GUIDE 



V. 



hf INTRODUCTION 

-SECTION f-OUR CONSISTS OF A GUIDE FOR PARENTS ".WITH VERY' 

> * 

young: CHILt)REN. t - 

V'tHE THREE CHRONOI^GlCAL STAGES GIVE PARTIAL EMPHASIS . 
TO FIVE .MAJOR DEVELOPMENTAL CATEGORIES: "GROSS AND FINE MOVE- 
MENT, SENSORY AND PERCEPTUAL, PERSONAL-SOCIAL, EMOTIONAL AND 
language! PARENTS WILL HAVE TO TAKE INTO CONSIDERATION DIF- 
FERENCES OF GROWTH AND DEVELOPMENT OF EACH* CHILD THEY HAVE, 
HELPING THEM WITH CERTAIN SKILLS, MOTIVATING ACHIEVEMENT, AND 



. If 



BEING AWARE OF THEIR NEEDS. 

BY USING THIS GUl^i TO CROSS-CHECK THE INVENTORY OF YOUR 
child', YOU WILL BE ABLE TO DECIDE WHETHEk HE IS BELOW °0R ABOVE 
EXPECTATIONS'^^ . /- 
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section V 



METHODS AMD. STRATEGIES 



INTRODUCTION 

HAVE A POSITIVE APPROACH 
GUIDELINES IN WORKING WITH CHILDREN 
READING TIPS FOR PARENTS 
VALUES OF BASIC SKILLS ' 
TEACHING STRATEGIES 



t 



V. ■ METHO0S AND^SJRAJ.EGIES ^ .. 



A. INTRODUCTION 



THE AMOUNT OF TIHE AND EFFORT PARENTS 



WITH A 



.CHILD IS NOT AS IMPORTANT AS. THE QUALITY OF WOI^K DONE. ^ . 
- LEARNING TO "TEACH" INFANTS OR YOUNG CHILDREN CAN "BE mSILY 

• * * n 

ACCOMPLISHED PROVIDED CERTAIN WAYS ARE USED ^ CONSISTllNTLY / 




HAVING INVENTORIED A CHILD "TOR BEHAVIOR AND DEVELOP- 
^MEn^L SKILLS, THE PARENT W^LL KNOW WHAT TQ "TEACH-" THIS 
SEG^TION^IVES MANY SUGGESTKlNS ON HOW TO PROCEED: ' ' 



% 1. ' Read carefully "Have A Positive Approach"- 

and the^<^uide lines in Working With Children, 

2. Read aloud an^^v^lk with your child about 
'things he likes. ■ * 

3. Study the "Values of Basic Skills." 

:4 . iiearn about "Teaching Strategics" in the fou 
areas of a. child's program. 



-60- 
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B. HAVE A POSITIVE APPROACH 

9 

The purpo'se of home education is to aid the child in 
obtaining a positive outlook* for learning and living. A child 
who experiences early success will want to continue learning. 
On ^ the bther hand, the child who fails repeatedly will stop . 
trying new things. He will be afraid of another failure. 

Parents C4n help their children want to learn by pro- 

'viding them with successful ^beginnings. Praise the. child and 

mean^it'wf^^n'he does ^something correctly. Tell him how, pleased 

you are about his help^. Everyone likes to have his ego buil^t 

* 

up. ^ ' ' 

Always begin with an easy activity that you kaow your, 
child wili be able to do well. After your child^has experi- 
enced success, .then move on to something^harder . A child who 
can't make circles can't be expected to draw a six-part man 
"or a dog. 

; "^'^ \ ^ 

when speaking to your child, make suret he knows what 
you want. Instead of telling him, "Don't wxi±^on the wall," 
try saying, "We use crayons on paper, ..always 'draw o"n paper." 
Rather than saying, "No, don't throw* sand I" tell Ijim to keep 
the^ sand on the ground. Tell him some tjhings he can do wit 
sand. (Example:* build houses, roads and jnake a cake.) 

By building up his good points', the child w^l see him- 
self in a positive light — and that is what is most important. 



C. .'.^GUIDELINES IN /WCmiNG. WITH CHILDREN / 




J 



TeacU the , chAld real things. If you take time to show 
^him how to^ handle material? and equipment qarefully, he will 
be capai)l^ of far *i]jpre than ]^o}i realize. • 

• When%you,want to ' teach a child a new activity or skill, 

' * i \ . * ' * * V / 

plan it oviib first as a'teacliing exercise. Breya^k* it down into 

*small,V precise s-teps' such as: - *' ► ' 

s 1. Is the child interested in the activity- a^S why^ - 

2. Besides yerbal directions, -wHat other- activity 
.-^-helped In learning *to learn? x ^ 

3. ^Did you select specific' objectives you want the 
child to learn? . . * 

When teaching a very young child /\ slow- down your move- 

^mer^ts. Use vas few worlds as possible. Eet your movements 

guide the 'child's eyes to what .he'sis tO'leai:n. , (For ex^ple,, 

in teaching a child how to use scissors., show him, how to pick 

them up saxel^, to hand them to -someone -else-, and to cut 'a 

straight line, thinner lines, curves and^ angles, and finally 

on pictures/) . « , ' ^ 

Th^ purpose of this type of teaching is not to^-dire^ct 

every move the child makes or to enforce your methods on him. 

.It is merely to give him a successful way of doing something 

e 

he '^wants to 'do urgently at, this stage i^?^ his ^lif e. He can do 

* • ^' ' * ! 

it* in other ways if he wishes^ but at 4east he will know ^ one 

sure way that, he cah eount on. . » ' 



"Develop the art of letting the child do a task' for 
himself." "Any unnecessary aid is a hindrance to learning^" . 

' Give the child enough time to do a task without Slurrying 
He usually works at a slower, more deliberate speed -tjian an 
adult, and needs to repeat activities often , even after 'he 
appears to have ^m^stered them. ' • ' * 

Don'^t Insist that tiie child try a new act^ivity until ' 
you have mdtivated his irtterest. Don't always make him stick 
atya learning task when -he strongly objects. ^ * 

A child's responses and interests are the best ^uide* 
adults have as t€> the^ level of readiness for learning. This - 
technique is the parent's best protection against undesirable 
pressuring and pushing. 

Make discipline interesting, whenever you caiVs. .Say "'See 



how quietly you can close the door." Or, "See if you can a 
spread the p^int all the way to the edge of the paper. 



tf / 



Allow the child' the feeling of satisfaction of having 
done a job all by himself-. Don't do oveir any activity tjiat 

6 * . ' 

he has done while ife is wa tolling. If he "is not succeeding 
and is becoming frustrated, instead of continuing his .efforts 
suggest a more simple, but related, game or project that will 
>ielp him acquire the necessary skills'.' ' " ^ 

/Wheneyer you can, protect the chiid from interruptipns 
while, he is concentrating on any activijfcy, ^even if it'se§mfe<* 
pAintljs'ss and repetitious to you. His learning is work pf 



4 



the highest impor.tanfce and you should have resp^et for him / \ ? 
and what he is tryin'g to do* It v^ill hq much easier for' / \ 



you to teach him -respect for others and tfheir woirTc;.' 




A • 



, t. n 



• If 



0 

ERlCv 



7x 



t 

dX reading tips for JBARfiNTS 



At six months. of age, the child's basic language foundation 
begins to ^emerge as his powers. of attention and concentration 
begin to. develop. Parents enrich , prepare , deepen , enhance 
and expand the world of books and reading at home. THERE IS 
REALLY NO EFFECTvIVE SUBSTITUTE FOR READING A STORY.. 

1. From the earliest, a child should be "read to." 

Even before he understands the words,, he will derive 
\ joy from the personal attention and the sounds* of 
your voices . 

i. Reading* aloud is a very per^cfnal experience. Sitting 
together in^a'^lbig chair, ^helping turn pages, pointing 
out^'details in the illustrated picture books is time 
consuming for a busy parent, but it brings* results . 
You don't have to read every day pr for very long. - 

3. You will soon discover a difference in artistic 
ta^te. The illustrations may be more meaningful 
to the child than t6 you. 

4. Parents who'find it difficult to 'read can make up 
stories about the pictures in the book^. - 

' 5. Parents must not push or create undue stress for 
w their ch"ild as he enters the world of books. A 
.reverence for .books /Should, be taught concurrently 
. . with tlie tpddler stage*. ' • 

Try not to rush. ^ Take time to examine th^ pictures 
together. Have h'im sit on your left side and -show 
* him. how to turn pages carefully as you\ read alou^ 
. to'Jiim.^. Cardboard books help make it eas-ier for' 
^' little fingers. * - , ' 

7. • In* every phase and at every^ reading stage> stress 
the fun and ^joyment of reaiSing^ , ^ 



8. Don't be t'oo ambitious about pushing *your cKild 
ahead, you may only end. up ^^reatihg^ f rustr.at'ions . 

9. The child will discover shapes ,^ size^^ colors ahd^ 
words •a'S you read .together ." » ' . , , 



VALUES OF BASIC SKILLS 



INDIVIDUAL-SOCIAL SKILLS 



> ^ 

'i 



a. If parents provide attention and a rewarding presence, 
their childreri will^ learn to like being with other 
people. • * 

. An environment Which provide^ the opportunity for lots 
of hearing and doln^ will greatly benefit a child.' s ,, 
social ^development. 

c. When parents provide a social example^ which, i^^arju^j 
' firm, and consistent, 'the child has a better chance 

to develop a positive self-ima<^e. 

d. By exploring different roles (fireman, nurse, teacher) 

a 'Child^ expresses himself and gets a deeper under- 

• standing' of himself., ^ ' 

ar 

e*. ResponsibiTity in the home giyes a child a sense of 
worth' and .y/alue. ' It makes Tiim feel^nfeeded ar>d it 
gives him a place ^ in the family unit. ' ^ ^ 

f . Playing with other childr,en helps a child- to le'arn 
cooperatio^. ' ; ' ^- , ' 

q... When a child learns to dp things* for himself he ^'eels 
. pride. 3eing a^le to help himself makes him feel 
good^ about himself. ^ • ' 

h. When a child joins a group ^iar-playing and 'taking \' 
turns, or when he. plays" alo^e, he is learning to 
' find answers and overcome* conflicts*, anxieties,, fears 
and cohfAJ^sion* , \ . ' ; t, , . 



FINE MOVEMENT SKILLS - . , # • • 

a. '' Ever^ child has a desire to create and to express 

hitns^f. Art gives them this Opportunity to ex- 
press themselves and to explpre .the'ir own minds., * 

b. . Ar^t -helps the child dfe^^elop his own ideas. ^ H'e* Can 

discover on his own new and une:^pected relationships. 
By building. and drawing he can learn to solve prob- 
lems on his own. . * 



Babies learn by shakingy grabbing/ twistiag , ' and 
dropping objects'* The only way they can learn at 
that age is through testing and '^Observing what 
* happens. When they do this often enougli they rdach 
conclusions . This- is creative learning : 

d. Self-expression (with pencil, paints, blocks, clay) 
helps a child to develop those qualities of per- 
sonality which make him different from anyone else. 

e. Art offers freedom which lets the child react and 
show how he feels and thinks. It allows for per- 
sonal, creative expression. V 

f . Touchi ng and f eell na^a##^5g'''^awixe^ of different 
'^r textures, weights^ and temperatures. Feeling -is 

*' a means of discovery about the world 'around us. ^ 

g. Building wi.th blocks helps a child test and , learn 
the limits of a situation. it alsp helps , him to 

• learn to control his movements,- ^nd to use ^ his ' ^ 
imagination. , ' « ' 

languaxSe skills ' • ; ' ' 

: ^ - . ' . ^ 

at' In order to- think and develop ideas we must. have \ 
words and be able to put th^m together to form / i\ 
thoughts. We also need word3 to communicate our \ ; 

* / . thoughts to sorteone else. " i '', 

*b. . Talking "^-^to a child and reading to him offer^hipi 
, •practice in the complicated prpcess of, developing 
speech. ' _ . , , ' , 

c. Babbling and gurj^lihg .give a b^aby practice at snaking 
Bounds which make up langpage and give his speech 
muscles exercise. He enjoys listening -to his voice 
because it gives him a ^ej\se of achieyemen*t. _ h 

. ^ 

d. The amount of oral self-expression a child gets hay 
make the important difference between later success 
or failure' ii) school and in life. 

e. Children leBrn speech through imitating their mother, 
father^ and others who kre around them often. If 
the models they have are correct, clear, -frequent, 
and. slow, they will learn to 6peak correctly and will 

. . enjoy speaking. ; 
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f. Talking helps a child to become aware of himself , 

g. Excursions, trips, new ejcperiehces 'and "pretending" 
all provide the opportunity for new language and. 
concept development. . ^ 

h. Listening tp what-yotir child has to say and answer--^^^ 
ing his .questions .will encourage -him to speak more. 
When he learns ^that he* is- an object of^ interest'and 
pride he begins to feel that he is a worthwhile per- 
son.* He grows to have positive attitudes and he is- 
happy. ^ 

' ' * ' h ' 

i. ' ' Learning his oWn name helps a "child realize he is 

a separate and important person. It helps establish 
seLf-conf idence. 

* * > ' 

j. Language leads to revelation of feelings and emotions 
When a child can express his feelings.it gives him 
release from emotional tension. This aids in per- 
sonal and social adjustment. ' 

k. Language gives a chiTc^ the tools for ' developing a 
satisfying Self-image. 



GROSS MOVEMENT SKILLS . ' ' - 

a. Movement offers exercis^ needed to maintain good 
muscle tone which is needed for good posture and - 
good health. 

b. .Exercise can prevent the developmerii: of some heart 
problems which may occur. 

c. Physical development ^ is closely related to social, , 
emotipnal, and intellectual development.. 

d. ' Crawling and balancing help develop parts of the 

brain which will be used later in reading. . 

e. Physical activities provide opportunities for; chil- 
/dren to express themselves. ' 

f. ' Rhythmics give the opportunity fbr ex.ercise and 

muscle control, and also -are an outlet for creative 
expression-.^ A child can express his ideas', feel- 
ings, and imagination through rhythmic ^ movement . 
Mufeic of diffisrent speeds and sounds help him^ to / , 
find rhythmic and creative movement. 

• ♦ < # • 

Rhythms teach body ^manipulation and cpordination. / 



•f; teaching strategies 



IHDIVID.UAL-SQCIAL STRATEGIES 

a. Play children's music records as a good way to create 
moods for relaxing, games, reading and many other 
activities. Play records for backgrouhd music when- 
ev*er possible. 

b. When learning and playirig games, let other children 
in the family encourage the child to try new things. 
A child will want to. try and imitate another child 

^ more thafl an adult or tutor. 

c. Children will touch, taste, smell and see for them- 
selves if given time to do so. Too often adults do 
too much telling, directing and demanding. Children 
will often think 'things out for themselves. 

d. Children need much praise and encouragement whenever 
they try to help themselves or others. Statements, 
such as "Look what'^you'TiavendoiTe^a^^^ 

or, "You are a big boy/" will make them feel success- 
ful. 

e. Frequently ask. the child how he would like to help » \ 
you.- Give him a choice' such as putting the news- 
papers together, s.etting th^ table, playing with the 
baby, etc. • ^ ' 

f. A good way to'teach objects to the child is to place 
them nearby so he can discover the use of the object. 

' Then he will handle>. se6, touch and even traste it. 

g. When a^ parent must ieave his child ^ even for a few 
hours, be sure to tell' him' you will be away. Also, 
tell him who' will be .staying with him and some of 
the things he will enjoy doing with. that person. 




FINE^MPyjlMER^STRATEGIES , ' ' 

a. It "is irnpb:£^^an^^^ a number of objects for the 

. child to s ee /"";fa.^V^7^"aj^ and eyen 'put 'into his 
mouth or squeeze ^i^^^^^^J^ other objects by the 

T^'^'^'-fle also^t 



touch and feel method .^'^'-fle^lso^becomes aware of 
different textures, sizes, shapes and- we'^ights^ 




b. Scribbling is one of the earliest means of non-ve 
expression. Have plenty of paper and a dark rrayon - 
to give the child, then opportunity to express him-^^^*^-^ 
self and create. Do not give him too much direction. 

c. To iearn tracing or-copying, have the child trace his 
hand or foot or other prepared shapes. 

d. Let the child express himself even though you^ want 
him to copy an object. Talking while he works helps 
give him confidence as he draws lines, circles, 
squares or just scribbles. 

e. Show the child different things such as (a) short 
and large sticks of uncooked spaghetti, (b) circles 
such as a coin, a button', etc./ (c) squares such as 
boxes, rugs or blocks. 

f . In all activities encourage your hhild to tell you . 
how he f^ee'ls and thinks. Drawing provid.es opportun- 
ities to learn that people think/and feetl differently 
about the same things. 

g. Encourage your child to try out/ many activities him- 
self withbut too much Hirectionf from the tutor or 
person with him. Let him fantasize play and create 
his own ideas ,^ things and movejfnent. ^ 



LANGUAGE - VOCABULARY STRATEGIES 

a. Talking in the^ order of sayirig, naming and conver- 
sation are the* fundamentals of speech. Talk'' to 
children at an early age because children understand 
speech before they speak themselves. Speech devel- 
ops slowly in children^ who ^re mainly in contact 
- with other children. 
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b. Children who have been helped or encouraged by . ^ 
parents to speak have more capacity for or interest 

^ in listening. They can express their own ideas or 
talk with other children. 

/ 

c. Children learn to speak through imitation or. rein- 
forcement of meaningful sounds from family members, 

^ * A chil^d depends on' the. volume and quality of sounds. 

'\ He'gets meaning by what he hears, so-^ speak slowly, 
clearly , and in short sentences . 

A c7iT3rft--SS::N^ large family whdi;e th^ home^is crowded 
and noisy usually learns to tuns out speech unless 
it is a command or direct phrase to him. In this 
/way the child does^ not learn to listen ^or respond 
to listening. v. , ^ 

e\ When a child becomes interested or likes to make 
various noises, he is, ready fo^ radio^ or- T. V-.^, 
"music, records -or any other t^pes of soft sounds,^ 
He becomes • interested in making rhythmic sounds^ 
. with a rattle , sticks) blocks , etc . 

* 

f. ^'Childrei^ really enjoy and benefit from lis4:ening 
^" to stories when yoia' make the. sounds of th^ animals, 

equipment or persons in the story. For very young 
children,' use the large pictures and show them to 
him every day for a few moments Make th^ sounds 

of each thing and say, "This is a _^ . " 

When the child tries to imitate the ^sounds , tpgiVe 

him encouragement and praise w 

- ^ 

g. Telling the child traditional fairy stories and 
stories with imaginative aspects provide' much joy 
and learning^. It giv^eS him an opportunity for 
imagination as w^ll a's learning about the world 

' around him. When l^he child is old enough, have 
him repeat your stories and help him if need.ed.* . 

h. ' The way you introduce books ta your bhild is more^ 
important than the book itself. First, you ' shoi!tl<i * 
like the^ book yourself. Second, the book. should 
be interesting to you. Third, read the book with 

•yout own enthusiasm for the book. Fourth, the 
child will\sense your interest and like the book. 
Fifth, show and talk about the pictures. y 

1. In^lr^^ing to children, allow th^ to try out the . 
descriB^d^ovements in the story.^ It will deepen 
and enricntfeeir-. real life. ^ ^ . 
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j. Give 'your child a chance to select the kind of books 
or booklets he likes* ,Ask hinuto select his favorite 
book or books." Talk to him aboutf his choice. If he 
doesn't have any ideas about wl^ich book he^likes, ' 
suggest things like. animals , rockets, cars, dolls, 
cowboys, etc. Give him time to think about his choic^ 
and encourage some response. Make weekly or bi^ . 
weekly trips to your public library. Make the occasion 
- a;»special outing for your child. Take advantage of 
their weekly story time. 

k. In lookirig at ^ book, or reading it, sit down to- 
gether with the^hild^on your left side so he can turn 
tHe pages. As yoid look through the book, let the child 
• .f)pint out objects he knows or w.ants to know about. 
' Sometimes y^u point' to a possible known object and 
/a'sk/ .^*What. is this?'I Do not be in .*a hurry to tell ' 
him if he doesn't respond right away. Give him time 
to thinky ' . ' 

' i" ^ 
r. Tn the' child's second year-'he becomes most curious 
* ^and w^nts to understand the how of things, people 
'^nd places* He will ask many questions of all types'. 

may .not care about answers / but he wants to as-k 
?4^est,iQns. " He- examines explores , and creates his 
own .'fantasies which are the result of id,eas , things, ^ 
' speech and movement. * , 

GROS,S. MOVEMENT STRATEGIES 

a\ Each child learns to walk at his own spee3. Making, ^ 
him walk before -'his leg muscles can support his 
movement is not recommended. ■ 

b. Many .activities should t^e tried to help the child 
gain confidence in standing, picking up objects . ^ 
walking up and down steps and running.', In ^11 sit-, 
uations keep the child .froitl activities or hard sur-* 
faces, that could prove harmful if he falls. An 
important point to remember is to have him maintain 
confidence and desire to keep on trying. 

c. Gross movement skills/offer a, development of courage 
or timidity, satisfy curiosities and develop muscles. 

d. Rhythmic activities *give an opportunity for muscle 
control and imaginative movement at the same time: 

e. Rhythms teach body ^manipulation, and coordination. 




Pretending to bt^ a-cal;^ dog, bunny irabbit,- or other 
small animals help^ .in balaoce and Various movement 
responses. . , ' • ^ 

Insistence upon the use of^ the right hand over the 
left hand may cause tensions, especially if there is 
"an indication of emotional resistance. 

Jumping, hopping and running need to be encouraged 
among^ children to prevent some heart problems 
which sometimes, begin in early childhood according 
to cardiologists. . ^ 
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'PROGRESS REPORTS 



A. INTRODUCTION 

B. PROGRESS REPORT ON PARENT 

C. MONTHLY PROGRESS REPORT ON CHILD 




VI . PROGRESS REPO.RTS* 



A. INTRODUCTION ' ' 

ONE AREA THAT IS GENERALLY NEGLECTED IN' PRESCHOOL 
EDUCATION P^GRAMS IS REdDRD KEEPING OF .^PHE PROGRESS OP PARENTS 
AND CHILDREN. IN THIS SEQTION, THE PARENT WILL FIND AN EASY 
AND QUICK MONTHLY CHECK LIST ON HIS OR HER PROGRESS AND" A CHART 
FOR THE MONTHLY PROGRESS REPORT ON HER CHILD, 



ARRANGE TD TAKE TIME TO DO A MONTHLY EVALUATION OF 
CftANGES MADE. IN THE CHILD, THE HOME AND YOURSE] 



J 




PARENTS LEARN FROM CHILDREN, 
CHILDREN LEARN FROM PARENTS, 
CHILDREN LEARN F^OM OTHER CHILDREN, 

HUSBANDS LEARN FROM WIVES, . 
WIVES LEARN. FROM HUSBANDS , 

SO, LOVE AND LEARN. * 
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' B. PROGRESS" REPORSlfeN PARENTS 



This rating f orn^ is to used monthly by the parent.^ ^-Rabe 
e^ch pate^gory by selecting one of- ^the numbers, 1 to IQ. ^F-lace 
your score in>the appropriate monthly column. Number 1 in- 
dicate ^ low rating while -number 10 is the highest rating. .* 
Write a <?ommeat24-Us4:ifying _the__r.e.cis.on for. a_ li:)5!L^rajt.ing^,,^JLJ.sQ_ 
the same score sheet eachi month to record progress. 



1. POS-lVlVE ATTITUDE TOWARD "TEACHING " 


1 2 3 .4 5 6. 7 8 9 10 • 


2x INCREASED AMOUNT OF TiflE READING 
ALOUt) TO *CHILD 


• 

•1 2' 3 4 "'5 6 7' 8' 9 10 


3. BECOMING MORE VERBAL WITH CHILD 


_1 2 3 4 5 6 7 8 9 10 ' 


■■ ' 

4. IMPROVED IN LEARNING ABOUT 

CHILD GROWTH AND^ DEVELOPMENT ' 


♦ 

JL 2 3 4 5 6 7 8 9' 10 , 


^ K ' 

5. USED SOME OF YOUR OWN IDEAS IN 

WORKING With child* * ' 

♦ . ; 


1-2345678 9-10 


6. USED PRESCRIPTIVE ACTIVITIES FOR 
TEACHING ASSIGNMENT ^ ' ^ 
i 


' ^ >K ^ 

c 

.. 1 2^3 4 5 '6 7 8 9 10 


n. CARRIED OUT "TEACHING" \ 
OBJECTIVES AS PLANNED. 


1 2 3 4 5 6 7 8 9 10 ■ 


8. MONTHLY POST-TESTING CHILD/ S SKI^LLS 
' « • It 


12 3 456789 10 


9-. MORE RESOUFJCEFUL" BY HAVING EDUCATIONAL • . - \ 
MATERIALS AROUNI^ HOME - 1 2 3 4 5 6^7.8 9 io . 


' 10. INCREASED YOUR 
ALLOTMENT WITH 


"TEACHING" TIME 
THE CHILD 


« 

1 2 3 4 6 .6 7 8 9 10 


ll.^CAME AWARE OP 
CHILD FROM A PL 


^ -i 

PROGRESS OF 
ANNED PROGRAM 


*1234 5 67'89 10 


12. POSITIVE ATTITUDE TDWft^yD 

PRESCHOOL PROGRAM EVALUATION 


12 3 4. 56789 10 
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MONTHLY SCORE ^HEET 



Da'te Started 



. 1 . — : — : • — ' • 

_ • ^l^CMlilCQRI ES „ , ^ . , _ _ . 


, . MONTHLY SCORES - 


^1. Afe;titucie on Teaching 


J. 




* 


A. 




J. 


J. 


A. 


S'. 


0. 


iSI. 


b. 
























*, ■ 


2. Reading ' Alo.ud * , . 

* ' " 2 1 » 


























. 3.' Verbal 




i 


V 








- 








i 




4/ Growth ^ and Develop; • 
» 


























5'. Using Qwn Ideas 


^ 














f 










•6. Piffescriptive a' 

Activities ? ' - * 


• 






* 




- 














« ^ . ' 

1 Til ^ar\r\/:i/1 'Pa a 1 fT 

Objectives 
< ' 




• 






















• 

^ 8. Testing Child 
Monthly 

. ■ — ' — — - ■ -."^ — y 






s 










t 






- « 




9.. Edi^ational 
Ma/erials 


4t 






















' I' 


10. Teaching Time . . 




















' < « 






11. Child's Progrfes^ 


\ 




V 

1 

«r 




















^2. Attitude on ^ 
Progress 


* 

























f 



5v W 
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Date Started 



; 

^CATEG0]Ei:IE2 


SEQUENCES 


MONTHLY SCORE 


* • 

INDIVIDUAL- 
SOCIAL' 

iL. i 


> 

"Social (7)' , 




F 




a' 


M 


J. 


J . 


A 


S 


0 


N 


D 


























— " , "V ^— * ' 

' Individual '(8) 


























FINE.MOVE^' 

mm 
— ' — f . 


Writing* (11) 






> * 




















Coordi- , 
nation {«^ 














1 












L-ANGUAGE 


Speech (9) ^ 


























' Comprehen- 

icjinn (7) 














! 












, GROSS- 
'MOVEMENT 


Walking (9) 


























r 

Bal^ricing (8) 












« 






Ml 




* 




^-1: 

VOtABULARY 


English 




















/ 






Spanish " ^ 


























Other 

* 










^3 — 




♦ » 








— f 

4 ' * 





Percent of Infants Passing 
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section VII 



■ • ■ ' CUnULATIVE. VOCABULARY- 




A. INTRODUCTION- 

B. - CUHULAtlVE VOCABULARY, CHECK -LIST 





•VII. CUMULATIVE VOCABULARY 



GENERAL DIRECTIONS FOR CHECKING VOCABULARY GROWTH 
r 

A. INTRODUCTION 

* ' . . ' ' 

;The Smith Vocabulary Expectancy Scale shows a develop- 
mental patt^n^ of. standardized niimbers of words used by 
children at specif ied* age levels. This is the average size 
of oral" vocabularies of children from 8 months to 60 months. 
A comparison of a child ^s total vocabulary with the chart 
will give indication of program success.- *A cumulative 
vocabulary ch^ck-list, containing^ approximately 1;500 words 
has been alphabetically ar^^nged for convenient checking and 
x:e(|:prding for mothers or aides. This list is ^al^o designed 
to keep a chronological recorfj of, vocabulary development. 



CUflULATiye VOCABULARY CHECK LIST 



CHIlD 



ADDRESS 



AGE. 



DATE 



CITY 



No. 



WORDS- 
Under stood 



/ 


and Used 


1 


a 


2 


able 


3 


j^bout 


4' 


above 


5 


accident 


6 


across 


7 


act 


8 


add^. 


9 


address 


10 


afVaid 


ii 


again 


12 


age 


13 


agree . 


14 


ahead 


15 


air 


l6 


airplane 


17 


al*^lke 


1,8 


all 


1Q 

1? 


fill AXT 

cix ley 


20' 


alligator 


21 


along 


-22 


^ always 


23 


* am 


24 


anibulance 


25 


among 


126 


amount 


27 




28 


and 


■2.9 


angel 


30 


angle 


. 31 


angry 


32 


animal' 


33 


another 


34 


answer 


35 


an^, 


36 


any 


/37 


anymore 



CHECK Mo. 



No. 



WORDS- • 
l^nderstood 
' and Used 



CHECK MO. 





38 
39 
40 
■ 41 
42' 
43" 
44 

45 
46 
47 
48 
49 
50 
51 
52 

53 
54- 
55 
56 
.57 
•58 
59 
•60 
'61 
62. 
63 



64 
65 
66 
67 
68 
.69 
70 
71 
72 



baby^ 
back 

backward 
bacon - 
bad. 
badge ' 
bag;, 
.bake 
balance* 
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Cumulative Vocabulary Check List (cont.) 



No. • 



WORDS- - 
Understopd 
and Used' 



CHECK '^M6* 



NO. 



WORDS-,-^*- CHECK Mo, 
Understood Yr, 
and Used 




biscuit 

bit - 

bite 

black 

blanket 

bless 

blind 

block 

blood ' 

blouse 
'blow ^ , 

blue ' 
. bo,ard 

boat 

body 
..bbne 
, book 

boom 

boot . / 
bore 
born ' 
' feoth * 
bottle % 
bottom 
bought 
bounce 
bowl 

^ bow-wow 

box 
boy 
brain 
brave 

bread^ , , * 
break- 
breakfast 
brick 
bridge 
bright^ 
Vring^ 
broad' jump 
broke 
broom 
brother ■ 
brown - 
, brush 
bubble ^ 
bucket . 
buckle ' . 



'-Br- / 
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Ciimulative Vocabulary Check List (cont.) 



No. 



WORDS - 
Understood 
and Used 



CHECK Mo. 
Yr. 



169 
.170 
171 
172 
173 
174 
175 
176 
177 
178 
179 
180 
181 
182 
183 
184 
185 
186 
187 
188 
189 
190 
191 

192 
•193 
194 
195 
196 
197 
198 
199 
200 
201' 
202 
203. 
204' 
205 
.20^ 
20'7 
208 
•209 
210 

m 

212 

Z13 
21U 
'215 



bud ■ 

bug 

build 

bulb 

bull 

bump 

bunny 

burn 

bus 

bush 

busy 

but 

butter 

butterfly 

button 

buy . 

buzz 

bye-bye 



cabbage 

caboose 

cactus 

cage 

cake 

.calf 

call 

camel 

camera 

camp 

can 

candle 

candy* 

canine, 

cannot 

cap^ 

capsule 

captain 

car ' 

card* 

care ^ 

carpet' 

carrot 

cash 



No. 



WORDS- CHECK Mo. 
Understood Yr. 
and Uged"^ - 



216 

217 

218- 

219 

220 

221 

222 

223 

224. 

225 

226 

227 

228 

22,9 

Z30 

231 

232 

233 

234 

235. 

236' 

237 

238 

239 

240 

241 

242 

243 

244 

245 

246 

247 

248 

249 

250 

251 

252 

253 
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castle _ 

cat 

catch 

qaterplllar 

.cattle 

ceiling 

cent 

cere £11 

chatr ' 

chalk 

chase 

cheese 

cherry 

chest 

qhlcken 

chief 
chlW 

children 

chili 

chimney 

chin 

chip ; 

chocolate 

chop 

Christmas 

dhurch 

circle; 

circus , , 

clap; 

class ' 

cUy 

clean 

click 

cliff 

climb 

clock ' 

close 

cloth 

clbthes 

clown 

clue 

coach 

coal 

coat 

cobweb 

cocoa 

cocojiut 

coffee 

1:- i 
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Cumulative Vocabulary Check List (cont.)* 




1 




1 i 
/ 



; No*. 



WORD-' 
'Understj 
and Used 




■ 1 • 



Cumulative Vocabulary "Check List '( 



455- 
456 
457 
458 
i59 
460 
461 
46,2 
463. 
4'64 
465 
A66' 



flat • 
•f lavoj: 

flea 

flip 

float . 

fl'oor ■ 

flop 

flower 
■fluff . 

fly 

follow 
■ food 
fool , 
£00% 

footb^' 



71 fpir 



4 

-474 
475 

'47.6 
477 
478 

'479 
.4-80 

^81 
482 

•483 

,48^ 



fork 
form ' 
forward-* 
found 
fountain 
four 
fox ' 
franfc- 
free 

freeze « 
f rench 
fresh 
fpiend 



'.485 ^rfr^hf: 
■ . '486 frog • 
4B? from- 
^^88 , front 
'^J^ 'frown 
. 490; . - fruit 
49i'' ' fudge 

492 - ,full '" 

493 " fun \ . 

494 ^-tfnnel ' ■ 
4)95 ^ funny 



496 ; fur . 

497 ftirnace 
furnifeute » 
fuss 
fuzz 



498 
499 
500 
-501 

503 




WORD- 

Understood , 

and, Ifscd 



■CHECK :-ta,-. 

: ..'Vr; 



504 . 
505' 

50.6 

5P8 
509 
5L0 V 
511 
512 ■ 
■513- 
514' 
51^ 
'6 
517 

520 
521 ' 
522' ■ 
523 
524' 
525 . 
.5^2^ 

52-;:^ 

528 
•529 
530 
531 
532 
533 
534'. 
535 
536 
537 ■ 
5 3'8 ■ 
539- ' 
•540^ 
■541 
542 
543 
544' 
545 > 
■546 ' 
547, 
548 
549, 
550 
551 



' - gal . 

/ g^*^ ^ • 

■ ,ganr 
parbage 
garden, 
garment . 

ga? ' . 
'gas.oline 
gate . ■ ' 
gave 
gear_.,— 
, germ 

•--ghost- 

gi.artt 
^ gift 

giggle 

giraffe 
. girl ' 

give 

■ (jglad 

■ glass 

glasses . 

globp 

glove 
, glue 

gnav 

go 

goat . 
goggles 

goae 
good 
goodbye , 
f ot 

■grab *. 
•grape 
granclma 
grqndpa 
gr^a^s • 
gr-ay 
green 
eriH 
grin • 
. ground . 



\ - 
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(Jumfilative*V6cabulary Check List (c'oirts) 



'No. 



'VORp- , , 
Understood' 
'and Used ' ■ 



eHiCK,)io. 
■.Yr. 



^552 
, 553' 
554 

555. 
556 
■557- 
o58 
559 
^■60 • 
561 

* 562 

■ 563i - 

564' 

565'' 

566- 

567 

568 
•5)39*. 

5'70 

571- 
_572. ' 
,573 

5.74^- 
. '5^5 
. 576 

577 
• 578 

■ 579.- 
580 ' 
581 

■ .582 
, ^' 

v;l84^' 

585 
586 
587 
^ 588 
•589, 

591 ^ 
-592 - 
S93 

• 5V4 
\5.95 

5.96 

■ 5*97 
598'" 



group , 
■grow' 
|ro>?l 
, grunt 
^uess 

■gun 




hair 

half-' ■• . ' > 
ham 

hamburger 
hammer ^ 
hand . . 
bang. ' ^ 

hard ' . ^ 
, has' 
hat c ^ 
hate ' * ' . 
.have 
hay . 



i 



he' ^ ^ : 

Keal.' ^ . ' 
}Yea}th. ; . 
fiear / /'l^ 
h^rt r ^' ^ ■ 
he^^t,^ I " 
heavy^ 7 \ ^ 
^ hedge ^ ^ ' ^ 
heel I ' " 
helic/opt6r , - 
hello : - 
help * : : 
hdn / ; • 
her • ' 
her,e - 
hi.. / 

hide • ^ • 
high 



•No. * 



WORD- 
Uriderstood 
and Used , 



CHECK 



Yr : 



.599 
600 
601^ 
602^ 
603 
*604 
. 605 
^06 



hippopotamus 

hive.. , 
• h6g, 

hold J'.- , ^ . 

hole.. . 1. 

_hol£s, ■ ■ 
■ home' ■' ' 



v 6n 
: 61;., 

613 
614"' 

615' 
.616'-. 
.' 617 
' 618 

619- ' 
; 620 : 

622' 

. ..1623 

• 62^- 
,^626'' 
"627 
.'^ 626 ■ 
629. 
630" 
. 631 

631 

633 
' 634 
6*35 
.636' 

637 ■ ; 

, ':«38 
' fe39^ 
; ^64a # 

" 642^ • 
1 643 



'hook 
"hop 
"'hope 
horn 
h<ir,se 
hospital ^ 
hot 

hot dog 
^ hour 

house ■ 
, housework 

nbwl 

huff ' \ 
hug* 

'hump. ' 
' ]lun'gry 
"trurit^ ^ 
^ hurry \ ^ 
^ hurt' 
" hush 
' hut / 

hydrant ^ 



.At 



1 ' ^ ^ 
Ice ^ . r/ ' 

ide^ i^'^-r- 



ill , 

^image 
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ptimulative. Vocabulary C^epk I^ist (cont 




V* 



id 

ERIC 



WORD- . . 
Uncferstop^ 
and Used 



644' 

645'. 

M> • 
*-647,', 
• 648. ' • 

.649. . 

650 ' - 
' 651 

65^ • 

65> 
-654 

'655 ;' 
,". 656, • 

€5-7 . 
■ 658 m 

659 
*-660' 

662 



imitates 

iipposslble 

in 

inch' 
infant 
inside 
Indian " 
ink . 
•i-nsect 
inter • 
iron 
. . • 

itch. - 



-4- 



< 




.667 

6.68 

669 

670 

6'71-' 
■ 672 
. 673 

674 • 

675' 

6-76 

677 

678 

679 ■ 

680 
, 681 
, 682 • 

683'. 
. 684 *^ 

685 

686 
,687 
•688 

689 - 



jelly 

jerk 

jet 

job 

Join 

joke 

joy 

juice 

jump • 

jungle 

junk ° 

just' 



-kangaroo 

keep • 

key 
-kick^. 



-93- 

ioo 



WORD- 

Understood 
and Used 



kfid^ 
Rill ' 
kind ' 
king 
kiss '^^ 
kit • 
kitchen 
kite 
kitty 
knee 
kivife^ • 
knock 
krit)w 



r 



Cumulative Vocabvy^ary Check List (cont.)' 



"no^ word-' 

Understood 
and* Used 



737 
738 
73<9 
740 
741 
742 
743 

^ 744 

. 745 
746 
74/ 
748 

1^49 
750 
751 
151 

'753 
754 
755 
756 
757 
758 
759 
760 
761 
-762 
763 
764 
765 

, 766 
767 
768 
769 
770 
771 



CHECK Mo. 
■■ ."Yr. 



lid 

I'ie 

life 

lift 

light 

lightning 

like 

line V 

lion 
lip 
list 
listen^ 
lit • 
little - 
live , 
lock' ' 
locomotive 
log 

lollipops 
■ long 
. lose 

lost 

Ht 

loud ^ 
love 
low 
* lower 
lunch ** 
luck 






No. 



WORD- 

Under stood 
and Used 



CHECK Mo. 
Yr. 



ERIC 



iPi 



784 




785* 


mat * • . 


/ Oo 




7ft 7 
/O / 




788 




78Q 

/Ox 




750 * 




7Q1 




7Q2 




7Q^ 


mP V) 


7Q4 




795 




796 




797 




798 


middle 


7Q9 


ml o^t* 




miWt 


801 








Ov<^ 




8n4 

OU*t 


ml Afl 






QUO 


mi ^t*pn 


ou / 




808 ^ 


nionny * 




rnnn Pv 


0 iU 


Qionk 


81 1 




*812 . 




olJ 




814 

O l*t 








81fi 

O lO 




111 7 
oi/ 


f*1/W*P 


81 8 




ftl Q 






mother 


^^1 


- motor 


822 


motorcycle 


823 


mountain 


824 


mouse 


/ 825 


mouth \ 


. 826 • 


*move 


827 


movie 


/ 828 


' mqv 


829 


♦ ^much 


830 . 


miid 


831- \ 


tnuffin 



Cumulative Vocabulary Check List (cont.) 



No. WORLSn 

Understood 
and Used 



CHECK Mb. 
Yr. 



832 
833 

834 / 

835 . 
B36 ' 
837 
838. 
839 
840 
841 , 
842 
843 

• 

N 

844 
845 
846 
847 
848 
849 .■ 
i 850 
851 
852 
853 
854 
I' 855 
85*6 
857 
,85.8/ 
859 
860 > 
861 
862 
863 
.564- 
865 
866 
* 867 
868 
869 
870 
871 
872 
873 
374 
875 
876 
877 



mug 
mule 
mumps 
. muscle 
music 
must 
my 



nail 
name ' - 
nap 

napkin •' 

near * 

neat 
■ neck 

need 

need-le 

neighbor 

nest---^ 

net 

never 

new 

next 

nice* 
- nl^ht 

nine 

no 
,* noise 
i' noodle 

north 

nose 

• not 
nothing 
now -^-.-^ 
number 

• nurse 
nut 




No. 



WORDS'* 
Understood' 
and Used, 



CHECK 



Mo, 
Yr^ 




913 
914 
915 
916 
917 

■ 918 
9i9 

. 92p 
921 
922 
"923 



pack 
packlige 
page 
pail . 
paint ■ 
pair 
pajamas 
palm 
pan • 
pancake ^ 
pants . 



Cumulative Vocabulary- Check List (cont.) 




No, 



W(mDS- 

Understood 

andjjsed 



CHECK 



Mo. 
Yr. 



974 




■ 975 


place ^v,. 


• 976 


plan 


, 977 


plane ; 


978 . 


■plant 


.979 


plastic ' 


. 980 


plate 


981 


play 


"982 


please 


^>^83 


pledge 


- -.98^^^ 


plenty^ 


985 " 


plop 


t 986 


plow" 


987 


plum 


988 , 


■ pocket 


989 


poem 


990 


point 


991 


poison 


992. 


pole 


993 


police 


994 


pond 


' 995 


pony. 


996 > 


pool 


997 


poor 


998 


pop 


999 


porch 


' 1000 


post 


ibox 


pot / 


1002 


potato 


1003 


pour 


V .1004 


ip^actlce 


^ 1005 


/ present 


. 1006 


pretty 


1007 


prlnce~SB-^ 


1008 


print 


^ 1009 


problem 


■ ^010 


prune 


1011 


puff 


1012 


pull 


■^N.4013 


pump 


itttAi 


pumpkin 


1015^ 


punch 


1016'. 


^punish 


-1017 


pup * 


' .1018 


' puppet 


1019 


. puppy 


■ 1020 


purple 


1021 


purse 


1022 


pusfi ^ . . . 


1023 


put. 



96- 




I'OG 



Cumulative VocabuJLary Check List (cont.) 



No. 



WORDS - 
Understood 
and Used 



CHECK Mo. 
. . Yr.. 



No. 



WORDS - 
Understood 
and Used 



CHECK Mo. 
Yr. 



1024 
1025 
1026 
lp27 
1028 
1/029 
i030 

1031 
1032 
1033 
1034 
i 1035 
1Q36 
1037 
•103a 
1039 
1040 

• 1041 ■ 
1042- 

n043 
1044 

R 

1045 
1046 ' 
1047 
1048 
■ 1049 
,-1050 
\ 1051. 
^1052 
1053 
1054 
1055 
lt)56 
105J 
1058 

• 1059 
1060 
1061 
1062 
1061 
1064 
1065 
1066 
1067 

l068r 
1069 
1070 
1.071 



puz,zle 



quack 

quart 

quarter 

queen 

question 

quick 

quiet 

quilt 

quit' 



rabbit 
race 
raclf 
raccoon' 

radio 
-rag^- 
rail 
raiii . 
raincoat 
r.alsin ' . 
ranph 
iat 

rattle 

reach, 
read 

"recognize 
record .. 
rectangle 
red ^ • 
r^el 
refuse 
<*reindeer. 
relto 
remember 
remove « 
report 



3 




1072 

1073< 

1074 

1075 

1076 

1077 

1078 

1079 

1080 

1081 

1082 

1083 

1084 ■ 
i085 
1086 
1687 . 

1085 ' • 
1089 
1090 
1091 , 
lp92 
109^ ' 
1094 

'1095 
1096. 
^097 

1098 % 

1099 . 

1100 ■ 

1101 
1162 
1103 
1104' 
1105 
1106 
1107 
-1108 
110'9- 

■ lllO • 
• 1111 

■ ill2 ' 
■ "1113 

S , - 
1114 . 
1115^? 

lil7> 
1118- ■ 
1119' 
1120 , 



resist 
respond 
'rest 
reward 
rhinoceros 
ribbon 
rice 
rich 
ride 
rifle 
rigjit - „ 
ri'ttg 
rl~p 

ripe • , 
river 
road • 
roar < 
robber 
fpbin 
rock 
rocket 
roll 
'roof 
rooster 
root 
rope ( 
rose 
rough 
round 
row " • 
rub 

rubber,, 
rug 
rule 
run •• 
rush V ^ 



sack 
S'dd 

saddle 
safe " 
sag.- 
said 
sail \ 
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Cumulative .Vocabulary bheck Vtst (cont.)- 



\ 



No'. 



Tinders t^ood 
and. U6ed . 



CHECK Mo, 



No. 



WORDS - 
Understood 
and Used 



1121 . 


&alad 


1122 


salt- . 


1123 • 


same 


1124 


sample 


' 1125- 


s^nd 


11^ 


sandwich • , 


Santa Clauff 


1128r 


'^at 


1129 ' 


satisfied 


1130 


save" , ■ 


1131 


saw 


1132 


say- 


, 1133 


scent 


1134 


school 


1135 


scissors 


1136 


scooter 


•1137 ^ 


scraps 


1138 . 


scratch 


. 1139 ' 


screen 


1140 


screw. 


M. 1141 


scryb 


1142 


''seal 


aj43 


seat 


.1144 


second 


1145 


secret 


•1146 


see 


1147 


seed 


1148 


seek 


1149 


see- saw 


1150 


self 


1151 


sell ■ 


. 1152 - 


"send •. 


•1153' 


separate 


. U54 


set 


1155 


SI' sevea ,• ' 


1156 


sew 


1157" 


shade . 


1158 


shake ' 


1159 


' shame 


1160 


shape 


1161 


shave ' 


\ 1162 


• . she. , . 


1163 


shell 


1164 


shina • ' ■ 


1165 


' Shi'p 


1166 


•shirt . ' 


116.7 


shoe 


, 1168 


shoot 


1169 


short . 


1.170 


shouWer 




1171 

1172'" 

1173 

1174 

1175 

1176 •' 

117'7. 

1178 

1180 

1181 t 

1,182 I 

1183 

1184 

1185 

1186- 
.a 187 : 

1188 ' 

1189. 

1190 

llsSl 

1192 

1193 

1194 

1195- 
,lt96 

1197 

1198 . 

1199 

■ 1200.' 
1201 * 

, 120? 
' 1203 

1204 
. 1205- 

1206' 

1207 ' 

1208 

1209 
*l2iO 

. i^ll 

■ 1212 

"1213 
1214' : 
1215 . 
1216 
1217 
121'8' 
1219 
1^20 



shout 

show 

shower 

shut 

shy 

sick 

side 

feidewalk 

sif t-r- 

sign 

signal 

sill 

silly 

simple 

sing 

sip 

.sister 
-sit ^ 

six 

size 

skate 

ski ' 

skill 

skin 

•skirt - 
■sky . 

slam ■ <. 

slant 

slap> 

sled 

sleep . 

slid- 

slide 

slip 

sl'it : 

slow 
'small • 

sma^h 

smQ 11 
■ smile 
^ smoke. , 

smooth • 

snake 

• snap 
sneeze 
sniff, , 

SP.OW 

f 

* so 
soap - 

. -'sock. 
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Cumulative Vocafaularv Chetk List (cont 



No.' 



WORDS- 
Understood 
and- Used 



CHECK Mo. 
Yr. 



I 



' No* 



WORDS- 
Under^tood 
and Used 



CHfeCK Mo. 
Yr. 



1.221 
•1225 
12;23 
l'2f4 

' 1225 
1226 
1227 

' ^28 
122? 

' 1230 

, 1231 
a232 
1233 
1234 
1235 

, 1236 
1237 
1238 

.•1239 
J240 
1241 
1242 
1243 
' 124^ 
1245 
1246 
'1247' 
1?48 
1249 
1250 

' 1251. 
42525' 
■1253 
1254 
1255 
1256 

, 1257 
1258 

• 1259 
l'260 
1261 
1262 

•1263 
.1264 
1265 
1266 
1267 

- 1268 
1269 



socks. 

soda' 
. soft 

sold. ... 

soldier 

solve' 

somd 

someorte 
■ "something 

somewhere 

song 

soon .% 
•■ sound 

soup 

south' 

space 

spat 

speak 

spec ial 

speed ■ 
* spell 

^pider ' 

spill 

%pin .• ' 

spftr 
, ■ splash , 
' spoil 

sponge 

spool 

spoon' 

spot 

spout 

square 

squeals ^ 

squeeze' - 

squint 

S-tack 

starev ' 

stamp 

stand' 

8 tar • • 

stay . ■ 

steam^ 

step , " ' 

stick- 
stiff .■ 

still; 

sting * ^ . 

stit^k , 





1270 
.1271 
. 1272' 
-1273 

1274 

1275 
vl276 

1277 

1278 

1279 «r 

1280' 

1281 " 

1282 • 
1283 
1284 
.1285 
1286' 
1287 

• 1288 
12§9 • 
1290 

' 1291,' 

1292 . 
.12.93 • 
.1294 

1295 

1296-" 
, 1297 ■ 

•1198 
. 1299^ 

1300 

1301 

• = 1302 ■- 
1303 ' 

. 1304'-'' 
1305 • 
130^ 

, 1-307,, 

. 130^^ . 

. 1309> : 
BIO 

? IJIH • 

' 1312 
jL3U3V^ 
1314 ' 
1315.: 

'4316 
-1317^ 



stomac^ 

stone 

^toop * 
' stop 

store 

storm ^ 

story ' 

stove 

straight 

strangers 

«fitrap 
^strawber^ry 

atree^t 

6tret'qh 

strike 

string 

S'trong 

study 

stuff 

• stump- 

subma^hM^e 
? s^ubmerge 

SUC^H,^ ■ 

'sucker 

• suffer 
sugar 

. suit 

surlky 

sunimer 

,sun 
, sut)er . 

supervisi^on 
' sure ' * 

^urpr Jse ; 
"swallow 

,8way 

^ sweater * 
swee^t' 
sweep * 
swim' ' ^ . 
swing 
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Cumulative Vocabulary Check List (cont.) 



,No. 



WORDS- • 
Understood 



CHECK Mo- 
Yr. 



No. 



.^ORDS 
. UnderTstood 
and USed , 



CHECK Mo. 



tackl 
tag ' , 

tame ' 
, tantr'um ' 

tap'e 

taste 
"tea V . i, 
, teach 

teacher' 

tear 

t«jLephone> , 
television 
t'ell ' " 
-. temperature 



1342 




i:}67 

■ 1368, 
1369 

- 13^9'.., 

• 1371 - 
1372" 
1373. 
1374' 
1375 • 

•1376' 
1377 
1378, 
1379 

- 1380 

' 1381- 
1*382 ; 
1383 
1384 
> 1385 . 
4386 
1387, 

■ 1388 
1389 
'1390 

■ •13'91 , 

13-9.2' 
■139!3' 
'•1394 , 
1395 ' 

■ 1396* 
. 1397" 

' 1398 ' 
1399 

"1400 
1401' 
1402 
1403 

■1404. 
1405 

• 1406 
1407 
r408 
.it09 
'1410. 
1411 
.1412- 

• 1'413 

■ 141'4, 
1415 

. 1416 



tire' 
tired 
• to 
toad 

t oday * 
toe 
, together 
tomato ' 
tomorrow . 
tone • 
tongue 
too 
took 
t,ooth " , 
top 

toss , . > 
touch- 
toward . 
towel . 
tower ; ■-■ 
town '. 

trace I» 

train 

transfer** 

trap 

ttavel- 

rtree • 

triangle 

trick': , 
, tticycle 

trike <j 
.trim 

trip ' 

-tprot 

truck 
' try 

tub ' 

tiick • 

tpg 

tumble 

tune 

turkeyv 

*turn f 
< turtle 

tweezers 

twig/ 

twins 

twist 

twig . 
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Cumulat ive Vocabulary Check-'Llst (cont 
WORDS - CHECK 'Mo. ' 
^Understood Yr. 
and. Used 



No. 



Nor 



WORDS 
Understood 
and Used 



CHECK Mo. I 
Yr. 



1417 
14ll' 
1419 
1420 
1421 
1422 
1423 
1424 
1425 



U 



1426 

1427 

1428 

1429 

1430 

1431 

1432 

1433 

1434 

1435 

1436 , 

1437 

1438 

1444 
1445 
1446 
1447 
1448 
1449 
1450 
' 1451 
1452 
1453 
1A54 
1455 
1.456 
1457 
1458 

1459 . 

1460 > 
1461 
1462 
1463 



twins 
twi8,t , 
two 



ugly 

umbrella / 

uncle 

under 

uctderstood 

ujvtil 

up 

upon 
upper 
" upward 
urge 
us 
use 

vacation 

valentine '• 

valley 

value 

van . 

vanilla' 

vegetable ' 

very ^ ' 

vest 

view ' ' 

village 

vine' 

visit' 

voice 

volc&no 




1464 , 

1465 • 
1466f 
1467 
1468 



wade 
wagon 
waist 
watt- 
wake 





•J 



/Cumulative Vocabulary Check List (cont^ 



iJoT^ WORDS V 

Underst'ood 
* 'and. Us^d 



1519 witch 

1520 ' Hi6rman 
1521^ "t^&i't 



1522 'wood 

152-3 • wo^of 

J524 .'vic^I. 

152$ wo^d 

1526 ^ work 

1527 /wotld 

1528 ^. would 



wtite 
wro^ ' 



1529 
1530 
1531 
•1532 
1^33 

1534' 

- isas 1: 

1536 ; ■• 

1537, , 

1538 ■ 

1539 > ^ 

• 1540' y ^T" 

^♦1541 • ^ir~ 

1^A2 yard 



-1543 
^' 1544 
1545 
• 1546 
' -1547 
- 1548 - 
. 1549* 
' 1550'' 
15^1 

••1'553, 
-.'1554 ; 
'1^55 
1556. 
1557 
' 1558 

z' 

■.\559 
1560 
1561 

•,1562' " 
1563 



yarn 
.ykwn 
^ear ' ' 

yellow 
yes 
-yet • 
^oung ' 
you ' 
your 
yoyo ^ 



CHECK Mo, 
Yr. 



zebra 

zero 

zig-2fag. 

dipper 



No. 



WORDS 
Understood 
and Used 



CHECK Mo. 
Yr, 



1564, 
1565 



zoo 



156^. 

156 r 



-X02-. ,• 



t 



ERIC 
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section VIII 



^ 1 



APPENDICES ' 



A. EVERYTHING ABOUT^^THE MOTHER 

B', CREATING A LEARNfNG SITUATION ^ 

C, ' TH^ GIFT OF SPEECH • 

P, RECOMMENDED' R EAD I NG^FOR^ PARENTS 

E,\ GLOSSARY ' ' , \ ' ^ . 



ERIC 



• • 4 . 



A. EVERYTHING ABOUT THE MOTHER " 

' ' ' " ' ' .'■ J '• ' •/ ' 

'The gpal f.k>r parents should 6e the .Ipest "overall 'develop- 

ment'of their ihildreir, not just the development of intellectual 

skills. . Cyntkia tang-' s .emphases' on early fch^ldhood 'education 

ih the article "The'* Crucial Year^^ for Learning Findings of 

Halrvard's.Pre-School Project" tells parents ^to ^cqncentisate on 

enriching each childls daily experlenqe^ through specifip, task^ 

' ' % • . ' - ' . 

and- games/ giving him tilings to touch, to handle, to play with, 

' ^ . ^ ; , > ^ . . 

to bu^l^; to paint ^nd most of all talk to .the/children, • 

There's, the bajsic reason a x:hild can think more e^iactly when 

^he pasters "language/. < , i * 

* . - ' . , ' / > j» . 

Lang finds researchers are trying to pinpoint the factprs * 

•that determine, whe^.her or not children will .learn well. Some 

of /them, 'are already known'- whbjther or not the par^ents are ' 

interested in how the ^child. learns is one of the biggest. *And 

language is stroi^^ly. related to other conceptual kinds of le^n- 

ing.' A child's anbi^ty abouti problems in his family also 

a'ffedts hgw.he learns/ J ' . ' < 

' Resea3;chers ,h^ve observed that there is little difference 

^ • * * * * < 

'in development among children dtring the li: first year 6f life, 
but during the early part of ',the second -year, two* important 
things happen, a child start^ to walk and- he star;ts-. to talk. 



, Suddenly , .children bring out all kdnds of | different re- . 

actions^ -from their parents. How a mother resjponds to him 
verbally at this time pjrobably has* crucial liu^O^ications f or tjie 



iWay in which his ''patterns of speech deVelopl . And so/ probably, 

# 

does her reaction ^ to new ability to move about." To state the 

* <^ , . . ' 

extremes of .what her response may be, she can on 'J:he one hand 
put all things that are fragile out of his fe.ach ox bahy- 
proof the Ho\ise by keeping'hlm penned up.' ;.• - • ' 

Arlene Van Breems* agr^e^- wi'th'tang, in *her articles in 
the Los Angeles Times, I' Speakers Tell -How a Parent May Pttroduce 
A Gifted Child." If a parent is deterjnined to produce. a gifted 
child there are, at le^st ,two ways tp achieve t^is goal./ It ^is 
theorized that such^ a parent should tjeach his^chiTd'to read ai;, 
the age of two or earlier. Another theoty suggests a 6ertaiji/ 
style of iripthering w'ill paroduce' a competent or gifted child*^ 

If we look 'a't the'l'ives *b£ the great leaders of western. ^ 
civil/izatiqn^ ve will^ind that they had intenaiv^ mental \ - / 

s^imil^lation early in life. A. 'child who learns to re.afd between \ 

k' " ' " • . * . , * 

theJage^ qf 2; apd 4 experiences a change in his cehtral nervous 

/•^'- . .'^ 

system and- this change -"can be built upoA wi.th Xater.^earnlng ' 

exp/erierices 4 - • , ^ ' . • ; 

• In a study by. Harvard's Pre-Schdol Projept, researchers 
isolated five different types of mother^s Wjidch •'they 'nicknampri , 
supe^ ip'6ther, almos^t jnother,^ zoo mother, overwhelmed "jqother , 
an,d smothe^ring .mother. ' ■ • . , . / » ^ 

, First ther,e is '-the' su per mother , the 'kind of mother who . 

' . ' ' *t 

prov.ides the children with .an enyifonment excellently suited * 
to .learning, dffgr'ing him lot? of experifences wKich teach him . 



. various things about the world., §he val^ues .achrjlevement of," 
knowledgfe and rewards if/ She is*, not so wrappedMip in ..her child 
progr^s?, however, tijat/she c^n't enjoy him at, l;he moment,' 
She likes him as he is at every stage-, of , development. 

^ Tlhen there is tbe alipost * mother . She is. -like the super- 
^mother, but with some differences: ' she has trouble meeting her 
child's needs and understanding what he wants w^en he reaches 
the toddlei: stage. 9ne initiates "tj^aching expeirifences" with 
him somewhat less often than the super mother, either ^because 
she hasn't the time'an^ interest, or doesn't kngw how. 

A third type\is*the overwhelmed mother ./ She is quijfefe 
different from^the first* two. This Kind, of woman ts^ likely. ±0., 

• ' - 'V • / 

have many- children and as a consequence feS^fc hciitielif e As^ dis- , , 
organized and she. suffers f,rom a general inability -,^0 meet 
successfully, the demands on her time ajld energy. She tehds - 

\to ignore her young child; sh^ doesn't play games/witli fiim or 
try to J^each.jhim. wofds. * Sometimes s'he. en joys! being VitK; him, ' 
but her understanding of his ne^ds is slight. V.^ ' - \ 

Thfe f<^urth kind of, mother [was- -classified by the r.et- 
searchers 'as ,the 200 keeper v. Unlike, th^ overwhelmed mother, 

'she is. extr^meiy organized. He|: "child is Icept in ^is crip or 

" ^ . I ' . * , > • 'a 

playpen for^ scheduled parts of- the day .and even when he it 
turned loose, she spends almost | no time spo-nt^nebusly plotting 
with him- oi| teaching him i^ the* natural way many mothers do. 
She is *not Tnean or. punis^hingy but she'dofe^n*t seem very mubh' 



interested in babies. She prefers tne company or a^its^ ana 
seems to be marking time untj.1 her child grows up el^jjgh to 
be^ i*nte^estirig to her^. ^ - - 

The fifth type is the smotherijig mother. She, is so' 
anxious, to respond to her ctiild^s needs that she rarely wa'its 
fqr clues from him. She involves him 'constantly in tutorial 
ae"tivitie^ usually planned rather thary spontaneous. ' She 
begins their games together rather than joii^ng .the child at 
play. He rarely has time or opportunity to learn anything on 
his own, ^or it is she who sets the tone and the time of his 

activities. ^ ^ ' * ' . 

• The super mother, anticipates her child's actions and 
doesn'^t ^eem to keep a record of the child's past sins.' Also^, 
the verbal communication between this tfpe of mother ar^d h^r , 
child' is a very, ijitr'icate one. s|x^ 'is very .careful to de-'^- ' 
linea£e between her irine^r state of mind arM reality. For 
example,, 'she will say, "Don't climfc) on^the back of the chair 
because' ! think you will falJL" rather than "Don ' t., .climb 9n - 
ttie-back of the chair? because you will fall." . . - . ; ' * 

A super mother will elaborate a great deal 'more .than 

^ . ' ^ \. . ^-'^ • ' . 

other mothers when comi^uriicating with her chiJld. ; Instead ,of 

^ \ ' ' ^ ' i ' ^ 

'telling a cfeild t© shut up she will t:ell him why he 1 can't 

make s^o much tnoise. • - ' . / v - - 

All five types o^f ittothers'.wefe raising happy children/' 

/so they wpre all , adequate mothers but the super mothers 

vete raising, 'ibmpe tent phildren. Mothers are the most 



important influence on l^eir children, "th^ single most important 
environmental factor* Mothers o£ poorly developed fchildrep are 
often restfidtlve and unsure of* their role as mothers, whereas 
confident/ ''competeat mothers who accept their role and enjoy 
and appTOve of their children seem tq prodtfce well develojted 
x:hildren. The '.quantity df the >intera'ctibn. with the mother does 
not s^em ks significant as ^ the -quality. ' . * ' ^ * 

Younq children, tehd to touch basB with their mtothers ^every 

. • ' . ^ r \ r ^ ' ; ^ - • ^ 

10 minutes , or, so an4 the. way a mother handles this ba^e-touching 
d^terinines ' what kind of .mother^. shV is. ' Super motheir^ as Ja group 
seem to feel that life is filled with thousands of "^experiences - 
they want to expose their" children to as iuany experiences as 
, possible' and are not' at all cohc:0':?ned with what ''grade' the 
'child ^gpt. - - / ^. 

' These' mothers set very few, .Limits ;f or tlieir .children , bub^ ' 
these limits., were" strictly .enforced. Thei*r houses were child- 
proof , so^ they didn't waste 'ti|ti^*. . Hi th telling their chif&ren not 
to; touch ash» trays and sufch. .\ . ^/ * ^ < * \ 

" Every holne is an educational 'institution of sortb, and^ / _ 
every. mother is the^lDest JClnd of teacher. The jnother is the 
principal 'source of ripf orma'tidn and interpretation' to the ^ 
$chool' child • ' * - 

Eariy infancy . is a time of extremely .rapid intellectual 
'and physical growth; -/it .is a^ period when primary emptiQnal^^ 
relationships are established; and it is .the tim^ when most 
mothers f rom*^ all cultural Ba^ckgrouads hold the highest' ex- 

pectations for their qhi],dren.'>f -It is believed that it is , , 

•, ■ • : ^' . ■ \ . ' . 
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possible* to cBpitalize bnltHe mother's hope, faith, and in- 
J;greit during that first year by teaching" her ways to "play" 



that will recognize and stimulate his intellectual 




growth. The idea is to hfelp.the jnother become aware of the 
baby's development so tlTat she oan understand it/ appreciate 
it J and not demand too much 'or too little. 

i ■. - . I- r ■■ ■ ■ ■ ■ • • 
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' The following are suggestions* of how ^-you as .a mother can._- - 
be /successful. ^ As a resuljt .you and ypii;: , child will benefit. 
*-g-r^%iy. Your cooper at ipn! and interest is very much appreciated 

. 1. ' Participate in. all learning sessions Xour child will 
b^ild cbnfidende In Jiiraself if* he sees you interested in 
what he does ... | ' ' ^ \ " 

* • * 

2, Encourage your child to have a positive attitijde. 

•3. Always praise and encourage your child's perforijpnce; ^ ^ 
^ during and after his learning sessions. 
^^^^^ 

4. Feel free , tor give/ijlformation' about .your child and his ' 
activities. , # ■ » ^ - 

'5\ , Help your child's progress'by providj,ng .educatioii^al 
, experiences (i.e., trips to sto3;es,. park^ , etc.).j' 

6. Try to keep noise lev'el down and. interferences at a 

'minimum so'as not to disrupt or distract learning sessions. 

'7. Practice activities with your -ch*i Id after each lecirjjiing 
session: ^ ^ , , 

,'8. . Feel free to give any suggestions or ideas you may have 
.'"concerning your child (i.e., activities, tJevelopmen^t , 
^ 'tutor's actions)'. . ^ 



B. .CREATING A LEARNING SITUATION - ^ 



'.There af:q. m.any mysteries in the world, but ^ne of the - ■ 

a ; 

most heartwarming is the way a baby*leal:ns to Valk. Each-' 

time a baby^ takes ;liis firfet- indepehdent steps, 'the sight is-, 

a joy to, both parents and baby. * What makes "the whoie process \ 

so delightful is that, baby" learned his new feat entirely on 

his own. There is no way the mother can descril^e to him what 

to do. Later she might be able- to help Jiim learn to ride a 

bike by describing how to turn the handlebars back when the 

bike starts 'to fall one way, and so on, but not so with walk-: 

ing. All any adult can do is praise the baby, hold his arms 

for his hundreds pf .trial runs, and- have patience enough for 

both of them. * ' ' - ' ' . 

Patience is a kefy Word as baby. grows up, for it reflects 

a parental attitude. Walking is'^ only, one of,. the many- things 

a,, baby learns on his own.- - He also learns hoj^ to feel and 'he , 

establishes his personality. -His parents; don.' t sit down and 

have " personality \.les$ons" with him, but. he picks up and 'learns 

their ways. .If the fawily is h^elpful", calm, and patient - * 

during the many rehearsals for walking, .the baby will have fiin 

and will. learn easily and fairly soon. He learns so'well in 

fact, tUat bt 18 montjis somd 'parents are . wondering , why- they 
' ' . ' . ' ' .* , • 

helped so' much. • ^ - . . . . , 

- *\ " " ^'^^ ■ ■ • 

» Another, miracle baby^ acfpmplishes himself ^is Jearning^^to'^* 

'talk. He starts 'out by gurgling, and babbling. A baby^'can and 

does make every sound tl^ere is in' e'vf.ery Ivariguage, but, gradually. 
' ■ • -110- • ' 



-eliminates the ones he doesn't hear used. '.This i3 how/we learn 



the language our 'parents* speak. As in walking, Mom and others^ 
can'ojnly provicie a model / ehcouragement> knd patience'^.' Actually 
this is a big order, for the amounts of each can make 'the; bri.t- 
ical difference. between later success or fa;Llure in school and 
in life., A par^-nt who talks with {"hot Jtist to) 'his child', who 
answers h'is questions, who poses ''qvieations , ^who giVe^, all the 
verbal stimulatipn he can^ will be coming as. close 'as'/he^ cah , 
t6 '^teachin^".' his baby to "talk. Ghetto children often lack 
this stimulation §Jid as' a cohsequence have^ language, problems 
which affect their learning.' Unfortunately, the problems 

^ ' 

. «r r .'-.if 

. , 

■giietto children have. are being seen more and more in middle 
class ^families.' This is becai4se children spend more .and more 
time in firont of the, Television gives only a. -second- 

hand view^ of life. A child needs to*feel,^do, ana see things 
fi-rst hand.. T];ie child can ' t practice his speech* with .th*e 

'television. He can't commilniCcJte ^with it. , All he cando is ^ ' 

' ' ~ *^ *^ * * 

$it^and be taiked to hour after hour.,^ Mothers are the tirst 

and best teacher a child v?ill\ever ^have. A" television, ,cat> 

n^veV replace a., mother," and" if she ^thinks it gan she is cheat- 

V 

ing herself and her child. *, _ - * 

When a baby learn^ to walk his parents^ have little to do. - 
When he learns to talt:. they have quite-,^ ,bl*: ,more to do. .When 
he learns to" solve; problems and think 'creai^ively., parents and 
.teacl)ers play/i larg^ p^rt. . -Attitude again plays an ajnapor- ^ 
tant role in ht>w- a child will develqp his problem solving 
' abilities-r . If.he about iit* iti a ^negative way,, a ^fiispy 4. v 



wayv or a s^loppyVay, we cannot blame*' the child. The child get^ 

his e^Kample from his motlier or teaOher, especially when he is 

very young:. As patterns ar^d attitudes are set^,''^hey become 

'harder and halrder to change. Never ^ was there ^^.more useless 

statement as,, "Do as I say, not>as I-do."^ Children do as'you 

doV act aS' you act, and feel as 'you ,feel.- 

'as far as parent's or teacher's rol^ in teaching goe-^ ,^ = 

she will try to s"et a good example, and second, she will give 

the child the opportunity .to explore and reach his own potential 

Whe|:her 'She believes each baby is b'brn with'' set capabilities, 

or that all babies are born with more or less equ^l potential * 

t * * 

is irrelevant. In eitheff c^se she wiO-l try to provide the 

training and environm'ent that^will bring oUt 'the .best in each 

child;. The task bf an_ adult who loves the child is to en- 

courage., ,to provider 'opportunities for learning, to pe;nnit him 

to ^ learn by himse*lf. She does not impose, learning on the child, 

-but stimulaiies him. to lear^ Cor himself; She sets up an en- 

vironment that has equipment ^hd materials which 'allow for 

testing, triaT an^i prror,* observation, exjffloration , and d-is- 

covery. Children haye to, have' freedom to try alternatives ^in 

finding solutions.. Knowledge ' that comes' .through discovery on 

one's- own* is- firmly fixed*, Facjis given by^ someone else ^o 

learn by r6.te are only superficial. The goal of education 

should not bd^ insisting on right ^nswer^ , but' in teaching a \ 

chil,d how ±o frame tha -right question. - It is. not teaching- 

rllles, but encouraging the child's ability" to develop workable ^ 

rules- from ev^ry experience. The child needs to know les^' 

. -H2- ■ ' ■ . 



•facts and more learning how to learn, and 'how to transfer ^* ^ 

♦ < * « 

lessons of familiar experience \g unfamiliar ones. -A good* 
teacher knows just how much help to give when -a ♦problefn is . ^ 
encountered.' She gives just, enough praise and plenty ,q£^ 
flexibility. A poor teacher commands, gives , all the directions 
and doesn't t^ke individual differenced .and feelings, into, 

' ' - 

consideration, ' % ^ . , 

♦ 4. • I • 

"This all sounds' wonderful in theory,? you will say, but 

the question arises, "Where and how'can.-l f ind a^' teacher and. . 

preschool ot class like this? What, are the signs of a good , 

presi^tjool (or home, even)?" Here are -a few ideas for starters: 

* * - - .- ' ^ ' 

a) There should be m^ny activities going on at .omce with, 
* children . following their interest from one to » another.. 
TJtie environment is adaptable to surprise, spontaneous 
change, and stimulating rearrangement* J . . ^ 

h) A warm buzz of voices and laughter'*f ill th^^room. \ 
It is neither quiet nor noisy.. . . 

c) There are peal thin'gs around for the ;children to" ~ 
pray with -7 real sinks ancj water., real animalsv 
real clothes for c3xess-up, real books, 

a)' There are no more than 7 childr.en per aide 9r teachet*. 
The aide provides warmth,* acceptance, and direction 
in doses to fit each child' s nee ds. 'The__aide ghould 
blend intcJ the activ^ity, never^Jfnposing or .domineering, 
but taking her • cues from the children. 

e) - There , is* large equipment for climbing, jumping, and* 

r.unning. > " * . . - 

f) Activities are designed, for/ eveoryone. Tbere is no ^ 
/ . ' labeling. There are no special toys for "smart" 

6r,\"slow"- children. - Boys ^nd girls*share the same 
'equipmelnt Indiscriminately. • j 

Be sure t,o see .fo^r yourself how the school isi run. Don't 

accept a 'speech^ on the schqfol*« philosophy. See f o^j yourself 



^wHaiJ: action thefe iS, Finally, as a- parent don * t fool your- 
self with your own* ideas* Do you say* one .thing and do 

' another? ^ Step-,"back .and Idok at your own "schools." We should 
all stop oace in a ^while and make sure "we're "doing as we , 
.say.'" \\ 



T 
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C* -THE GIfT Of. SPEECH 



,i 'The "ability » to speak sets man apairt from all\)ther animals. 

Scientists arV. trying to pr*o've that dolphins and chimpanzees. 

/"S'peaii .*y ThiS'\is an exciting proposal, but not ..nearly/ as » 
' * * * ' *f ^ *" ^ ^ ^ > , / 

^excjLting as a baby's process of learning to talk. Th^ baby's » 
fir St, word is cause for much celebration • and telephone calls 
to grandmai; and grandpa. ' Of course/ when it's time t/o drop his' 
pew ."pear V' of achievement int# the phone ^receiv^r //he never 
does, proving that baby will talk when, he wants to /or needs to. 

Speech^ i« a complex form of cpmniiunication, buti it is not 
the ' only ^form pf communication. A baby dommilnicates his first 

r j * ' 

' - day -of life with his cries. .He tells us he is hungry /.un- 

comfortable, bored, tired,' lonespme , ot angry. ' /As'time passes 

^ ' • / 

^ach mother learns to interpret her baby's cry./ She no -|,onger 

has to try the process ^!olE\e lamination to f ind put what' the 

^ baby wants.. She knows exact% from his qry. /The opposite of 

a baby's crying is his cooing. Eveptry young .baby cries when he 

awakens because it is a * frightening Qxperien/ce which, requires 

•Reassurance that mama is nearby J As the bajPy gets older, he 

no longer criies upon awakening, b^aause hejhas 'learned that 

there is notSi^rig to^be afraid of.. Mom knciWs he is awake wheif' 

she hears him cooing to' hims.elf\ The has already learned 

to use his voice to. communicate nis f eelSi^s . He coos when 

he is happy. He gets a'^ense o£ achievement and pleasure 

out of heairingShimself . Parents notice that he "invents" new 
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, sounds and plays with'them as he jwould play with a nev/^toy. 
^ ' Gradually the cooing becomes babbling* Around five months 
a baby begins to repeat the series c^f vowels and consonants 
he has mastered thus far. He falls upon combinations and • 
'makes syllables s u^h as dada or mama. This "pretend" la^nguage 
continUjE 



m 



this or ^ more advanced form after -the baby has ' 
yx^yvin to say and use real words. Babbling is an important 



stage^of learning,, and should be encouraged for several reasons. 



First, it provides necessary exercise and control of the 
entire speech ^apparatus , St^idies show that children who have 
sloppy speech and poor articulation have weak facial muscles., 
Sec^d, babbling provides important social interaction between 
fhe baby and another person. Ke findfe "communication" brings 
rewarding in^teraction, especially when the other person re- 
sponcjs after the baby as though he had really said soijiething. 
The more you respond, .the. more your baby wizl babble. He might 



not understand what you say, but the 
the sooner he will understand and rei 



mojs^e/ ^ou interact nt)W, 
pond back. A helpful' 



parent"^ will • alsQ repeat sounds the baby makes. In this way" he 



learns to enjoy imitating, and he will be mbre willing later on 
to comply when you urge, "Say • ^ . 

Eajfly sounds are random. They gain meaning when ^ss,ociat6d. 

overhand over with the same results. If a baby happens to 

• • ' ' ■ ' 1 ' 

utter "ma" when his mother is^near, she will rush over ^ to him 

in delight that he now recognizes her. It was just^ coincidence, 

of course, but if it happens often enough the baby will con- 

. y 

elude that "ma" gets attention or help. He now has, his first 
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word. The same process is repeated for each new word he^ learns.^* 
From his random bablpling of many sounds (far more than an-' one 
language Vises) he narrows his sounds down to oties that get rte- 
suits or. ones he heaors others using''. • ^'hife selectivity si:arts * 
around seven months. Hd pays more attention tb the s'ounds otheifs 
make and tries to imitate them. With practice* his sounds gef* 
closer to what, he hears. At this st^^ge praise, is- very import- 

* ant.. It will 'encourage accura'cy and ''speech in general. , ,I.t^ 
is a],so 'impo3;tartt that the model ypu provide be^sJ.oWy clear, and 
frequent.r ^ Forryou to use baby talk is not a good idea, since 

« . the baby repeats what he hears'. , You will Qnly be ehgpurag'ing 

poor speech patterns which are hard to brejk plater on and which 

^ , : \'^^^ . ^ ' ^ . . 

even "Require ' spetial therapy. 

psiially Vdm^where between the ages of eight and fifteen. . 

monthls a, .child will have ^aid'hJLs first I'real" word. .^The',*, 

exact, age this' happens^ |.^s not necessarily an indication of ii}"^' 

telligence; but rather the amount of »"practice,\h^^ has been, 

getti^ig frcJm adults. The more time and attention an adult /" , 

giA(es the child; the sooner his chances are^ for talking.- Where 

intelligence doesn't necessarily affect Tiow soon a* child speaks , 

» r ' '- * " 

,how soon and how much a child speaks may influence his iiitelli- 

* ' • * 
gence. ^This' is :why speaking to a child and allowing him. bo 

practicfe his speech is so* vital. Speech. is the foundation/ of 

all thought and concept development. ' • 

from the first word on, the> staged which speech parses 

' ♦ . -* 

through are very predictable. Until about two years of age . 

the one word stagfe'is predominant. The wo^rds are usually nouhs 
• ' > • • • 
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whi9h ."relate to the child's nteeds or ijiteire'sts . A baby;who -Jias 

swiitping lessons ntiaht say th*e wopd /^kick" .whera ' f baby Jwno , has ' 

visited a f^N^Jn might say ."tractor.'^ Until, a baby leairp^'^to 

distinguish .finer detail* arid classif icatioi^,- ane'word might be ^ 

a catch-all. "Mama*' is usual! y'ufeed f or* all womfenV or "cookie" 

♦ ' I ^ ^ ' ? * • 

^for all treats.. ^ .Gradually he -begins" to ^add otb^r c>a§ses^ of 

words such a3 "90, " "'bye-bye, " "na, " •'"pretty,-" and "hot-." ^ ta^..' 

this time he is as aware of tone and pitch as he is of words* 

•He understands what ^Wf say. by the iliflexation of your voice^ 

as much; if not more,/as'by the wofdfe • . Wfien yoU> say ""th^.^ s , , - 

a' good boy ^* , ybu have a certain rythm- and tone* You could say. 

"that\s a bad boy" in the same tone, as your complimeiit and he, 

probably vjould react as he does to oraise. The .toddJ.er gets - 

, along surprisingly well by corilning his words^ and' tone^ ♦ On^^ 

.word subh as "no"* or- ^"hot""^ can be an -exclamatron; a question^ a 

statement, or a warning' command. 

. * * . • . - , 

An interesting side ,note is that children petceive words 

in the .context they are usefd. If they always- hear "come here" 

used as a phrasev in their minds it is Qne word;* The Scane'*.. 

goes *for other words cpmmonly 'used together such as "thank yoa" 

- ^ ^ . ' \. 

or even-* **'S^esar.o Street^ " Paronts can easrly understand this 

if they will think- back to a high school lahguage clas,s* How 

long dicj you go thinking "por favpr" or "s'il vous pla^t" were 

one word. u^;i til yo;a saw the 'pbrases written? i • . 

Vocabulary increases, L^it a rapid .pace. From 18 to .24 
months a child can gain 20^0 words / ^nd the numher keeps in- 
creasing. By 30 months of aga,. it- is^ hoped most children 

• , r -118- . ^ . * ' . / ^ - 



, wQurd^'know at 'Xeast 4pO^ words,, l^h^xty months ^rrVjntet^st-' / 
' ing a'nd of tert«^ amusing stage.* Nqw children begin-- to ^incorppra^fe 
certain concepts o'f gramma'r iti their\ speech . Tjtiey , pick, this 
•all 'u^. by observation *and using ^rules on .th^ir "ov>n. Unfortu- 
;nately,jEnglisJi is- a language of exceptions, so 'the' oyt'come is 
sometime's .right .iij- logic but wrong in practice. • Take"^or ex- 
ample the child vho hears "s'omebody/' "nobocjy/' ^nd "everybody. 



He feels v'perfectly justified'in using the word " IdtsabcBy'. ".^ . ' 

; ^ " ' ^ < . ' \ 

Children are often concerned about Sources and o^^igii^s . ^Robert 

a^ks his ^ad, "Where do they make socks?" His father replies,.., 

' 4- \r ^ - ' * A • ' ^ " r - o ' , 

"^In a *sbck ^factory . " • 1?hey - go through ;the same process- for, cars 

* beds , .etg/ * A' couple of days later Robert' asks ha,s,^ f atfver^ *w]|J^'^ 

\*'a "*satis"cv,is . J • Dad can't figure it put-, ^un til Robert says,' 



"You know like they make in a satis-factory Past ^ens^s 
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; and 'plurals' pose problems,' too\ That'^. how we hear tlrvings » 

like rats and'jnouse^ or painted , ^flrawed and writed. Everi^dne ' 
r c^n thiAk'-of some similar anecdbte from his child'^fe or his 

. I* ' ' * • ' • ' ' • • • 

own past..' • . ^ , / ' 

In his owa way piach child pass,es^,f rom'<cooing to on^-wor'<i 
sentences*.. Then *cx>nve' the economical* two aiid three word ^s en- ^ 

. ^» ' ' - , w Y V. 

tences such as ''•^ga, bye-bye" and "see' doggie . " GrStduaJLly moirie^ 

prepositions, articles , pronouns and verbs. are used' until 

' _ *.**'' 

finally we see whole and correct sentences emerging. 

* ' * \ ' • ' . ' ^ ' 

How*fast complete sentences develop ajid how ejcten^ive th^ 

vocabulary is depends lar^jely on 'the'' speech around the .child. 
*».■»' * 
Your "styie of conversation is' the most practi^€^l and idp^ortant 

.way you can help your child -s. devMopm.ent of speech. Your 
* • ^ ^ ; ' 

•conversation should'.be interesting, related, and varied, 
• : . • ' . -119-' 



Ericbiii-age the dhild tcS ask .^bQUt'new words he* hears . ' .Wh^Ti. he 
'doesV giv6>im ap '.explanation ,©n his leve;i: and^ the?! try to' gre- 
peat' the/word in 'different seriter^ces'. When it is familiar,^ 
encoCirage your qhild .tq use it.. Tlje.Vay. you helj) 'cortect Vour 
child •s speech is al30 very important* It does absolutely 'nq , 
good to reprimand the child ^for less thari perfect speech. In ^ 

factj, ttW'ill 'anly^ discourage him "and make hifOf look upon speech 

* . : ' y ' ^ ' '^ " , - • • • , \ ' ^ 
as, aa unpleasant experience. • 'If your model is correct a njJ r.^-^ 

^■pfeated •aft^n/^.'his. .speech 'Vi 11 become clearer with pracftice. 

When* pronouncing w*orj3s^ a small,, child usually thinks^ he is r^- 

* * ' ' ? V ' , ' ^- ' • . '\ , " ' » • ' ' ^ * 
plating exacti^' what ydu ^Sid..-^ if 'you - say "doggie"; and he- ' 

* ■ • ' " . 1 ' * -^^ , « ^ 

irep^ats "dawa^' , to hjlm, they ■ soun^, Just tlie same,V , 'To^ insist on 

* ' ' . * vt ' ^"^^ " . - ' '* , ■ ; ' • - , ^ . . > \ ' • 

his saying "doggie" ' exactly " as .you do will Only, frustrate -him. 
,Tlje bes.t thing to do is simply to repeat ^n, a casual ^^^y- . The 
same method can be used' for incomplete 'or incorrect sentences 



Example:' Mother, "See* the doggie?"" ^ 

^ • ^ .Baby, ' \VDawa."-^ ^ ' ^ ' ^ * " 

\^ • : ' r ^' /. • ; . 

• " Mother, .'-.'Yes, you -see/the doggie. '.This 

/ ^ : ' . '.doggie 'is 'biy apd 'blapft . Your 
• / / v- ' J ' * ;do.ggie is bfoWn/" 



* ';' ^ ' - ' w ' ' ' ■ ' ■ • • ' * . ' 

. " • • ■ V (h'itd r "My f.€fets are cold J*- ' > 
' ' V t . Mother; "I s6e' your feet are wet.:.., 

" • ' Your feet have been in puddles 
and now your feet are cold. 
' * . . ' Dry off your feet* and <^et . some 

clean sock§;" 

Space should be re^erve^d for s€ressing the' im portance of 
* \ . ^ 



reading, songs^.and rhymes in . a' pre-schooler ' s language de- • 
velopmentr AIL thrfee, activities have a double purpose. There 



Is the entertainment and learning value and then the language 
• . V , ■ . ' .. 

yalue. This type of activity can be started as early as four 
months- with "This little .piggy" and other, rhymes. ^</ one .year 
Children enjoy sitting ..with an adult looking at pictures to-* 
gather and talking about them. These. activities helpSinmfeasurV 

« abl]^in language d^veiopiuent . A 1969 U.S. Department of Health, 

< ' ' • ^ ; . ' . ' 

Education and Welfare survey disclosed »that 79% Qf first grade 

"tiigh. achi,evers" had one thing, in coirarion, regardless^^ o'f ^ social 

or economic background — all *had been- nead-to maissively dur- . 

mg the pre^schoo-1 .y:ear:s.:- . . ' . ,t * ^ • ^ ?• 

'Although the- process cSf lea;rning speech must be ultimately 

.done By ^ the child,' th^ parents, cafi play crucial role* *^ Th^t 

-role continues .long , into the adolescent years ^ as thp'*parents 

continue to be resources for new words and explanations > 'and as 

always are there tb^, provide a willing and attentive ear. ; 



^■•D... REeomENDED READING FOR PARENTS 



Arnold, Arnold, Teaching; Your -Child' to Learn , Englewood Cliffs, 
New' Jersey: Prentice Hall, Inc., 1971. $6.95 

Bfeck,, Joan, How .'to Raise a Brighter .Child . New York, New York: 
Trident Press, 1967. $5.95 

Becker, Wesley C., Parents are Teachers , Champlain, Illinois: 
Research Ppress Company, 1971. $-4.95- 

Oodson; Dr. Fitzkughy How to Parent . New York', New York: 
, , Signet, 1971. $1.25 ^ ^ ^ ' ' > 

*' . *^ ' I 
Dobson, Dr. James,. Dare to Piscipline . Wheaton,- Illinois : 

Tyndale Hou^e Publishers, 1972. $1.95 . " 

Gattegno, Caleb, ' What We Owe CHildren > New York: E.P* Dutton 
Qomgany; 197 2. $4.95. " . . ' 

Ginott, Dr. Hai^n G., Between Parent and Child . New York: Avon 
Book?, 1971, .$1.25 

Gordon, Ira J., Baby Learning Through Baby Play . ^ New York: 
' St.^Martins Press, 1970; $5.95 . ^ 

/• . . 

.Gordon, Ira J. and L ally, Ronald J. , Jnfants and Toddlers . 
/ The Institute for the Development of Human Resources, 

College of Education,' University of Florida, Gainsville, 
Florida, 1969. $3.50 ' ' ' 

Gordon, Dr." Thomas, Parent Effectiveness Training , New York: 
Peter H. Wyden, Inc. 1970. $6-95 . 

Painter, Dr. Genevieve ,'^'^ ^acfi Your Baby . New Yc^rk: Simon 
and Shuster, 1971. .$6.95 

'Salk, Dr. Lee, What Every Child Would Like His Parents to Know . 
New '^Yor k : David McKay, 197 2. $6-95 



Sharp, Evelyn, yhinking is Child's Play . New Yor 
Company 



Wiles ,7 Kimba 




1969. $4.95 



7 HeXpijag^ Vnnrfy''r!h ildrg>n 



jOhio^: * Chiles E; Merrill Publishing Co., 
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E*P . Dutton 



iia-^XgilmilEHjf^ , 



966. $3.95 



E. GLOSSARY 



Audio-visual ► Seen and heard at the same time. ' Television 
* and movies ^are/axidio-visual . Enjoying looking at a 
painting is^not. k painting is just visuaj-. A record 
is. just audio*. ^ ** . 

Category. A .general ciass or group of things which logically 
go tx)gether. Bicycle riding can gq into a category of 
7" " sport 'V ox "exerc-ise" for example. 

Concept. .An idea or a thought. The way someone sees and--- ^ 
understands something. • Your- idea or "concept" of fun ^ 
might be different from mine. 

ai^nsecutive . Following one xight after the othen. Monday, 
, ' Tuesday and Wednesday are "consecutive" dSy^ . Five and 
- seven are not. "consecutive" numbers, but five and six .are 

Coordination. Moving- or putting together smoothly. Coordi- 
nation of muscles takes control and practicev-^- < 

Developme^itT The process of growth or bringing to a certain 
result. Gradual changes in the stateNof something.* 

Erivironment. The surroundings or conditions which influence 
or have .effect on a person. Environment: , is both physical 
and mental. Attitudes and feelings of others are part of 
• . our environment. 



•-Ev^aluate. To see what the condition of something or someone 
is; , Your boss can "evaluate" your work to see if you 
deserve a raise, or you can "evaluate" a cdr before you 
buy it. to *see if it's worth the money. 

Gross movement. Gtoss means, big or bulky or brqad. Gross 
moyement is large movements such as jumping c5r swinging, 
'your arms. This is the opposite of delicate or fine move 
ment such as in drawing or' embroidering. 

Inventory. A list or 'catalog of any' cealftain item. Stores 
take " invent ory"of their stock to see how much theyjia]f6 
soldT-^ ^ ^ou ca lTtake an~inveiT tory " " Of youis ^lf ^to g^^^oTf 
ypu are accomplishing your goals'I'^ To make a^inventory " 



-^r list. 



Potential. The possible which can become true. Ability if 
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carried* out. A person has the ."potential" to learn-* another 
language. He does not have^ ;^he "potential" o.£ running 70^ ^ 
: miles an hour. ' ' , , . 

• - :.• . • ' 

Pr»escho6l. ■ Any school or schooling before -agie five when a 
^ child generally enters school It*m.eans before schopl.' 

This can be any. age under five. ' i ^ ^ ' . ' 

Prescriptive. ' Designed to give helpful or, cprrgcti^ve advice.- 

or help. *A doct6r gives prescriptive medicine or activities 
to majce you weli. ~ \' . ♦ 

Profile. vA^graph or sketch •describing .some thin<^ or Isomeone." 
When you apply Jor a ^b you give a profile*" of- youj^self 
to .give the boss a- quick idea .of what yblj^ can dp* Toymake 
.a sketch or - outline; of something or someone/ ' % 

^Retarded. Slow or behiad-the accepted "normal.". Ueld.up.'' A 

letter can be "retarded''., in ttie mail over Chfis-tmas^ be- \ , 
cause of the overload. . - - 

Sequence. A set order of one thing coming after another . .A ^ 
^ connected series. A- set ot items which follow each other. 
^When building a ho\ise a certain 'sequence ik. followed.-" ^ 
■ (■ ■. ■ ■ ^V* - 

Strategy. . The plan for directing' or managing something v A 
plan for carrying out something;. You' need ^ .strat'egy to 
save money "or learn to play- tennis. ■ •. • ^ \ , 

Survey. To take a general- look or view or inspec-tion of some-- 
thing. You survey a house* before-*you buy^it* Thfe ge neural 
view of something or sorjeone after you looJc It over. ''^.^ 



■ WHAT EVEf^Y CHILD 'NEEDS FOR-Ris" FOTliRE,.v\- ; 

' ti • ' . ' * * *> . ; " * . 

Eacn,chil(^ shoUld leave .his e^ly education ejcpe^rience^ 
with" a strgng. des^iire^ to .'oon^^inue learning. * 'This is. ai^. 
< intellectual , age in which the dSsire to .reaidi and/if^e'*^ 
joy of learning are vijbal,<icbncepts for ^ef fectivB and ^\ 
happy people. ''x ^ ^ \\ ' '"--'V - 




.iying and; to happines:s 



Ever^j^^child* sliould have learned toAo-^e' and *tO'Ttr$ceiye;;Lbv^ 
this siiould liot become obsolete. " " ^ / , - ^ 



The preservation' o£ Jandividual .c^eatilrity should' bef a* J^^y 
goal for all. children. MucK creativity is sraash.^d - in ' thfe' 
first five, years of iif.e. . A 'great deal is' also .crushed by 
repressive grade-oriented, highly competitive school.^ ^ 
programs.'. * ** • * '^^-^ . . 

Every ^effort should be made to^ help childrerx ^4c?quire the » 
B^isic learning arid communication skills.- A^dded to the . - 
traditional^ three R*ls should be effective listeni^ 'and ' 
viewing, sitic^e .;^e„ do live tn an inpreisingly dudio-Visiaal 

-world. ^ ^ ^ * . . ' I « V ^ ' ' ' 



Fin^i).ly each child should have learned tp be reasonably 
secure in' -a world'. whicli he knjsw he could ' Beve^coa^trol ^. 
never really .^cbmplet;ely. understand, and never p3:;edi eft the 
future ..df** With confidence'. 




y - ;7 Revised from the .Task Force on 

\^ . ' Early Education, 1972. ' ^ 



